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(64,19%), by the Sikhs in the Hinjab (60,17%) and by the

Chfistians in Nagaland (80.1975) and Mizoram (83,80%) significant)

the -anti-Indian separatist movements have emerged in these states

with sensitive international borders. Secondly, though the

Muslims constitute a small minority (11.35%) of the total
Indian population in terms of absolute numbers, they make Indis
one of the four largest Muslim countries of the world alongwith
Indonesla, Bangladesh and Pakistan, and, interestingly, the
Indian Muslim population is larger than that of Pakistan. The
percentages of Muslims in several towns are much higher than
their national average. (Muslim India »1983,1, 64-65), In 37

cities, scattered in different parts of the country, the Muslims

constitute more than 20% of the lLocal population,

Lgnguage

Linguistic identity has been another important factor

creating intergroup conflicts in India. OFf the fourteen major

Table 1
EE&&Q@BQ&EL&éLJJﬁQ@L£agi¥ﬂ4£H¢uL,LL9§ﬂ)f

Number (Mn ) Percen&age
. SENRUSSN s K= 5 s B oYU % Ho)

Buddhists 4,7 0.7
Christians 16,2 2.4
Hindus 549, 8 82.6
Jains 3.2 0.5
Mus lims 5.5 11.4
Sikhs 13.1 2.0
Others 2.8 0'4
Total 665, 3 00,0

* Excludlng Assam
Source :Census of Tngig (1981)
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languages, Hindi, of course, is spoken by a clear vast majority

of 162,6 millions but other languages are also spoken by very
large populations, such as Bengali (44,8Mn), Telgu (44,8 Mn),
Marathi (42.3 Mn), Tamil (32,7 Mn), Urdu (28.6 Mn), Gujarati

(25,9 Mn), kalayalam (21.9 Mn), Kannada (21.7 Mn), Oriya (19.9 Mn)
and Punjabi (16.4 Mn) (Table 2).

Gaste and Iribe

The scheduled castes (SC) and the scheduled tribes (ST)
constitute 23,5% of the total Indian population (Table 3). They
are the most backward social groups in India with high incidence

of illiteracy (Table 4) and poverty (Table 5).

Ingome

The pervasive poverty in India is indicated by its low
cut-off point of poverty-line wihich i1s rupees 107 and rupees
122 per capita nermonth in rural and urhan areas respectively.
Despite this low level of poverty line,37.40% of the total
Indian population wss living below it in 1¢33-84, Majority of
scheduled castes (%1%) and the schecluled tribes (B7#) lived
below the poverty line. (Table 5, P.3ingh,1936). The distressing
poverty is emhittered by inhumane social injustice. Top 10
of the rural household possessed 51% of the assets in 1971
(Bandyopadhyay D.19385), A decade ago, in 1961, the percentage
was also similar (51.4%) (Table 6). Top 305 of the populatior
in rural India accounted for 52% of consumer expenditure in

1977~78, compared with 15% for the bottom 30%. This situation
has not changed much since 196566 (Table 7).
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Table 2
Principal Languages Spoken 1971)

S e Snge i " [ r——

Language Persons Persons
speaking Language speaking
(in) . __{Mn)
ASsSamese 9,0 Marathi 42,3
Bengali 44,8 Oriya 19.9
Gujaratl 25.9 Pun jabi 16,4
Hindi 162,06 Sindhi 1.7
Kannada 21.7 Tamil 32.7
Kashmiri 2,4 Telqu 44,8
Malayalam 21.9 Urdu 28,6

TR e vk,

Source : Tata Services Limited (1986}, Department of Lconomics
and Statistics. Bombay House Bombay, Statistical
Outline of India (1986-87). Bombay: The lata Press,
Table 3

Scheduled Caste (SC) and Tribe (ST)

Population in India (1981)

o

w LL T

Total Population

e X T T

% Total Population

i L B2 TR s TS MDA 107 v

o b TV ik, S

SC 104,754,623 15,75

ST 51,628,638 7.76
Total SC/ST 156,383,261 23,51
General Total

Population 665,287,849

St kYo - T
Tl el DL, M, 1 TR, ol AT " g

source : Census of India (198t)



Table 4

Literacy, Ethnicity, Sex and Rural-Urban Residence

TOT O TR e I s o s aAR e SR USRI R M W TR WA K e A ekl s e kb

Total Male Female

Scheduled Total ?1.38 31.12 10,93
Tastes Rural 18,48 27.91 8.45
Urban 36,60 47.54 24,34
acheduled  rotay 16,3 24,52 8,04
A, Rural 14,92 22,94 6,81
Urben 27,93 47,60 27,32
General Total 36,23 46,89 24,82
Popufation  Rural 29,65 40,79 17,96
Urban 57,40 65,83 47,82

ttma,

TR R whel G T e S A o - POy St vt et e man 4

Sourge: Gensus of India (1981)

Table ®
Percentage of lersons. Below the Poverty Line
o, m—— T A% Al AT s M bW VR e g BT N M e T ANEAM N 6 Lo e e § S
Scheduled Scheduled Rest ALl

oo e Laste T e e e e e

197778 64,40 72,43 45,43 51,20
Rural  44g3.34 53,30 58, 40 35.10 40,40

197778 54,07 52,59 36.11 38,20
Urbhan

1983-84 40, 40 39,90 27,10 28,10
Combined; g3 g4 50,02 57,15 32,62 37,40

e

e

Source ¢ P.Singh (1986). Irends in Poverty. Papet presented
at the Seminar on Exploring India's Development :
Perspectives for the Year 2000, Indian Association

o$ Sgcial Science Institution, New Delhi,May 20-22,
986,




Table 6

i in R Indi
Distribution of Assets in R. al _ndia

ST SWK s Wt
.

C 1971

Category of Households 1961 o

o 0.1
Lowest 10% 0.1 :
— h 3052 K 2.0
Lowest 300 2.5
Top 30% 79.0 81.9
Top 104 51.4 51,0
source : Bandyopadhyay, D. (1985). An evaluation of policies

rammes for alleviation of rural pgverty in
ﬁggigfogli Rizwanul (1985) ed.)? Strategies for
alleviating poverty in rural Asia. Bangkok P
International Labour Organisation, 104, Pased on
Sixth Five Year Plan,

Table 7
Distribution of the Household Consumer

Expenditure in Rural India

o T—— 0t DA

T L

Category 1965/66  1970/71 1972/73 1977/78
R L e -

1, Bottom  30% 15,1 15,4 15,4 15,0
2. Middie  40% 34,3 35.1 33,7 33.1
3, Top Q0% 50,6 49.5 50,9 51,9

[ IS S

. —— - T A D, sAtis o4 Vo s e % e aaaane R E R L AP

All estimates are at 1977-78 prices,

20urce : Bandyopadhyay, D.(1985),

policies and programmes for alleviation of
rural poverty in Indig. In L, Rizwanul(Ed, ).

St;gteqies for alleViating;povqxtz in rural
Asiag (b.194). Bangkok International TLabour
Organisation, Based on Sixth Five Year Plan.

An evaluation of
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Sex..

Sex prejudice and discrimination is now emerging as an
important factor of social tension in the Indian society because
of the growing political consciousness in women. Thege are
numerous evidences of low status of women in the Indian society.
The life expectancy of women (51,8 years) is lower than that
of men (52,2 Years). The literacy rate for women (24.88) is
lower than that for men (26,74), The sex-ratio 1s adverse to
women : 93% women to 1,000 men., The femsle infant mortality
(131) is higher than that of male (123). Female children are
disctiminated against in health and nutrition (Khan,198%;

Reddy,1986), Preference for son is shockingly confirmed by the
fact that almost all women, irrespective of sociesl class and

educational levels, opled for cbortion of a female foetus
(Jayaswal,1987), In a survey of 8,000 pregnant women, all

except one, opted for abortion with the knowledge that they

had conceived a fomale child, ‘ingh (1980) had found that
sex-prejudice was strona~r than religious, caste and class
prejudices, This was irrespective of religion, caste, ethnicity,
rural-urban residence and education, The ¢growing incidence of
dowry deaths is another evidence of sex prejudice and dis~

crimination,

.3 Plualism in India :_ ileakness. .
The very factors which have given strength, variety and
richness to the Indian society have also been its weakness,

Distressingly, the intergroup relations are getting increasingly.
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embittered and violence is increasing dangerously in a Spiral,
The number of communal incidents, persons killed and injured
during 1954 to 1985 are (Table 8, Rajgopal,t987) indicators of

a continuing social disharmony. The number of incidents and
persons injured have been increasing steadily since 1976, The
disturbing recent violence in Punjab is still to be fully
documented, The atrocities towards scheduled castes and tribes
have also been increasing (Table 9). The recent incidence of
rural caste massacres are, like Naxalism, indicators of deeply
disturbed socio-economic arrangements., Almost all over the
country, the intergroun relations are strained, resulting in
violent conflicts based on religion, caste, ethnicity, poverty
and sex, The country is virtually sitting on a volcano. Almost
all ethnic groups are interlocked in hitter and violent conflicts:
the rich and the poor in all parts of the country, the Hindus and
Muslims in several parts, the !lindus and Sikhs in the Punjab,

the tribals and non-tribals in Bihar, and the Christians and non-

Christians in Kerala.

Despite India's deep and unshaking commitment to the ideals

o . .
f secularism and intergroup tolerance, thege ideas have remained

elusive and distant, though, all political parties in India

have repeatedly confirmed theit comnitment to the ideals of

national integration, the debato on it in the Parliament had

to be adjourned because of 1ack of quorum {Tha Times of India,
29.4,1981), N g

The gravity of the situation 18 being increasingly

“ealised because as A, K, Singh (19853 ) has
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MNW.WMH.W@H Lommural Incicents, FPersons Killed and Injured (1254-19835)
=0 D 1 ot T 5, s Hsmlmw*wlii%mmw,mmﬂmnf o WH . :u&.mw;Hf No. of fw.m;u..,,‘mlm.z.m; T Mmm..wrmzwr -
No. Year Incidents Killed Injurea No., Incidents Killed Injured
1. 1954 84 34 512 17, 1670 521 298 16067
2. 1955 75 24 A57 18. 1971 321 103 1263
3. 1956 82 3% 575 19, 1972 240 6 1056
4. 1957 58 12 3156 20. 1973 242 72 1318
5. 1958 40 7 369 21. 1974 248 87 1123
6. 1959 42 41 1344 22. 1675 202 33 890
7. 1750 26 14 262 23. 1976 166G 39 794
8. 1961 g2 108 5923 24, 1977 188 36 1122
Se 1962 60 43 348 22, 1978 230 110 1853
1 0. 1963 &1 26 486 26. 197S ca4 261 2379
11, 1964 1070 1219 2053 27. 1980 421 372 2691
12. 1965 173 34 758 23. 1981 3i¢g 186 2613
13. 1666 144 45 467 29. 1982 470 238 3025
14. 1967 198 251 gaod 30 1283 50¢C 1143 3652
15. 1968 346 133 1309 31. 1984 476 445 4836
16. 1969 519 673 2702 32. 1985 525 328 3665
IMWMMMM,EJ‘vaWMMMHq P.r. (1$87). Communal <wwwmﬂmm.u '+ 7. Mew Delhi =

TOUpopal Publishisnc e
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Table 9

Atzocities Against Scheduleq Castes (SC) and
Tribes (ST) in some Selected States (1967-1981)

- i (O N AAAVET . oA Y HWM_‘MMQW LV,
~ e
“args

Year Scheduled Castes “Sghigg%fijEjP%
1967 2339 843
1968 2241 871
1969 2253 200
1970 2701 1075
1971 3138 1119
1979 13975 2134
1980 13866 1578
18831 14308 3340

e A WWTR AN ey !-l\.rnrmwmw N i, ST SR T

Source : (1) Dita for 1967-1971
8. Venkataraman and D, Venugopal, (1977)
'Public order!, 1n S.C, Dube ed,,

ggqyi;;gyngpgggggggggg, New Delhi,
Vikas, 461 & 53,

(ii) Data for 1979~19g1

Report of the Comnission for Scheduled
Castes and Scheduled Tribes, New Delhi

Ministry of Home Affairs, Government of
India,
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suggested
Indeed, a great deal is at stake, nothing less
than the future of the Indian polity and society.
The situation cannot be allowed to drift dangerously.
The nation demands an effective intervention before
we reach the end of the precipice, National
integration, insnired by secularism, is an essential
pre~condi tion for socio-economic development of the
country, Commitment to secularism is not merely
because of political considerations., Secularism
is more than a political concept; it is the essence of

civilized living, Abandoning secularism means
ahsndomment of civilisation itself. (p.3).

IT

Explanations of Sogial Conflict in India

Ut PR ARAA WRRIAL L AL A AW A P

There have been two broad explanations of social tension
and intergroup conflicts in India and elsewhere: The psycho-
logical and socio-economic., The psychologists have tried to
explain social tensions and conflicts by attitudinal and
personality variables. "There is a blind-spot on non~psychological
factors affecting psychological aspects of social tension

(A.K.Singh,1986, p.191)
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The importance of non-psychological factors in the
formation of minority group identities, their
group~image, their attitudes to other social
groups, and their socio-politicel behaviour, are
too obvious and visible to escape the attention of
any intelligent and informed person, except some
psychologists, who, obsessed with professional
narcissism, insist on psychological explanations
alone for all psychological variables (A.K.Singh,

1

1986, p.191),

Psychology has used personelity as an explanation of
prejudice ancd discrimination beginning with the famous work,
'I_@;_Author:gt_gql;i,a_r]wfﬁg_;i@‘g'l_ihtﬂy' (Adorno et 51,1950), The
argument can be summarised as follows :

Prejudice is rooted in personality, which is authoritarian in
nature, which, in turn, is produced by authoritarian child-
rearing practices, which are more prevalent in low SES groups,
There is a vicious self-perpetuating circle, the main connecting
points being 1ow SES, abthoritarian Socialization, authoritarisn
personality and prejudice, The Soclo-economic and political
vested intereste of the elites and the dominant groups, their
exploitation and oppression of the Socially disadvantaged

groups, and the degree of Political consciousness in the

deprived groups are some of the important contributory factors

to social tension ip India that have €Scaped the notice of the

psychologists (A.K.Slngh,1985~86, P.194),
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The other explanation of intexqgroup conclict has been
the socio~economic factors, Relative deprivation has been
suggested as a factor condueive to intergroup tension (Naqvi,
19823 Tripathy & Srivastava,‘,80), The rise in aspirations
as well as politicel consciousness in the socially disadvantaged.
groups are likely to intensify the fecling of relative

deprivation.

AJK. 8ingh (in press) has reviewed the literature on
MIntergroup relations and social tensions in Indig" and has
argued that the intergroup tensions in India are being
increasingly explained more by socio-economic factors and less
by religious factnrs, The importance of economic equality,
demand for social justice, an assertion for political ridhts
have been underlined by several authors (Ahmad,1983; Dhanagare,

1983; Engineer,1984; Thaper et al.,1981),

K.L.Sharma (1979) has emphasised this point :
The people were killed or persccuted not because

they were Harijans and the actions of the landlords
were not just 'atrocities'. Thd issues bhehind these
happenings were struggles for minimum wages, the

occupancy right of the share~croppers, and a
challenge to the absolute feudal power of the

landlords, Therefore, such atrocities could be
against the non-Harijan proletariat as well as those
belonging to the non-scheduled casges, the

backward castes, the intermediate castes and even

the upper caste proletariat (p.24).
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II1I

Defining Indian National Identity

3

3.1. Indian National Identity :_its components

Concerned with the increasing assertivenegs of
ethnic divides and cleaveages in the Indian society, a consensus
of public opinion is building up about the necessity of
inculcating and developing an Indian National Jdentity which
will claim the first loyalty of the Indians and will subsume
other ethnic identities. The Indian national identity need
not, and does not, class with ethnic identities, It 1s not an
either-or question, FEach individual has a psyehic hierarchv
of lovyalties and, therefore, for national stability, security
and development, it .s important that the national identity is

stronger than other sub-national identities,

The Indian nationa? identity, of necessity, has to be
build on the commonness of gll Indians, Therefore,
religion, caste, ethnicity, language and culture do not
provide the bzsis for the commonness, The political ideology

does not also provide a basis because India has opted for g

liberal democratic and mixed economic system, Though, the

Congress, with its acceptance of Socialistic-cum~capitalistic

systems, has 3 majority in the Indian Parliament, the imnortant

states of Kerala and west Bengal are Tuled by Communist

Party (Marxists), Some other states are also ruled by regional
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political parties, but they do not have any distinct political
jdealogy. The components of the Indian- national identity must
be acceptable to all Indiang,

In the Hindu philnsophy God has Leen described as
nati-nat, or "not this", Similarly, Indlanness is not
religion or ethnicity, not culture or language, and not one
political philosophy.

By eliminating all the possible honds of human groups, the
onstitution of India cmerges as the only common hasis of
Indianness and Indian National Identity. The Constitution of
India reflects the cherished political, economic and social
values of the Indian civilisation. The Indian Constitution is
as much a civilisalional document as il is a political one, The
socio-economic and political ideals and goals of the Nation are
incorporated in the fundamental rights end duties and the
directive principles. The most important of these are listed

in Table 10,

3.2, The Definition of Indian National Identity

o LRt -

The Indian National Identity (INI) can be
operationally defined as acceptance of and commitment to '
the social, economic and political values enshrined

in the constitution of India.
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Developing Indign Mational Identity

4.1. Socialisation of Ethnic Tdentities
In India, as elsewhere in the world, the ethnic

identities begin to emerge very early in childhood ang

crystallise by early adolescence, Several Indian studies

on the development of religious and caste identities have

confirmed this, (Jabbi, 19813 1982 Khen,1979; Prasad,1973;

1976; Sharma,1986;

Table 10

The Indian National Identity Test (INIT) :Themes

Note : FR = Fundamental Rights,

FD = Fundamental Duties

DP = Directive Principles
Bgference [
The Constitution Themes
of India e e . e e oo e

Social
FR 29 Right to conserve distinct languape,
script or culture,

30 (i) Right of linguistic and religious
minorities +to establish and administer
educotional ins titutions,

FD 51 A (e) To renounce practices derogatory to the
dignity of women,
(f) To value and preserve the rich heritage
of composite culture,
DP 41 Right to education,
44 Uniform eivij code for all citizens
22 Free ang compuls

: ory education til1 14 years,
Promotion of educational and economic
interests of SC/ST and we
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Reference T T T e B
The Constitution Themes
_Q-f_-Imnwg-J:‘-aﬂ-’w" ~—"vey o et ity L T e T i
Economigc
FR 16 Enuality of opportunity in matters of
public employment,

24 Prohihition of child labour

DP 2 To minimise tihe inequalities in income,
eliminate inequalities in status,
facililies and opportunities, not only
amongst individuals hut also amongst
groups,

39 To secure adequate means of livelihood
for all citizens, equitable distribution
of material resources, elimination
of concontration of wealth,equal vay
for equal work for both sexes,
protection of heelth,

41, Rirht to worlks public assistance to
unemployed, siclt and disabled,

42 Just and humane conditions of work;
maternity relicf,

43 Provisior for living wages, conditions
for work ensuring a decent standard of
life,

47 Raising the nutritional and health
status and standard of life,

484 Protection and imoroverent of environment,

forest and wild life,

i N, T B TR T WEANM N N TV MGG R SEGAG AT ek AREE S % e R YR, TN LT . ST SN S
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Reference

The Constitution Themes

of India e st et s i 7 S

Political

FR 19 Freedom of spcech, to assemble
neacefully without arms, to form
association, \ .

FFD 51A To abide by the constitution, and
respect 1deals and institutions,
the natiord!flag and the national
anthem,

C To uphold and protect the sovereignty,
unity and integrity of India,

DF 38(1) State shall promote a social order
in which social, economic and
political justice shall * “..m™ all
institutions of national life.

51a Promotion of international peace

and securily; encourggement of
settlement of disputes by arbitration,

- Pt sy

- A

Sharma and Anandlaxmi, 1981; Singh, 1981; 1985a, b, 1986;

1987; Tewari and Misra,1980, 1985; Vyas,1973), The religious

identities (Table 11) and prejudices (Table 12) of Hindu,

wslim, Christian and 3ikh children become fully«blown by

the age of 8-9 years.(Figure 1), The religious identity and

prejudice against other religions develops with ighorance

about other religious groups (Table 13).

The children are, therefore, the most important target

group for the development of Indian National Identity, There

18 a positive correlation between the prejudices of the

parents and their children. (Hassan 1983), Plainly speaking
| ]
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the development of Indian National Identity will involve a
massive brain-washing campaiyn of the children and their parents,
with audio~visual materials using the mass-media, becausc of

the wide~spread illiteracy in the country,

4,2, Indian Institute for National Integration

o reneag

Despite the realisation of the importance of developing
Indian National Identity, there is little planned scientific
intervention. The religious, ethnic and caste identities develop
becguse of persistent influences of the family, the priest, and
the cultural tracdition, The influences for inculcating national
identity are much weaker. The reminders of the common Indianness
during the occasions of the Republic and Independence days are
just not enough, The problem is so urgent, the task so complex
and massive that only an independent Indian Institute of Nationa'

Integration (IINI), with branches in each State can do justice

—3

able 11

o e ——— b 2]

Development of Religious Idenlity: Percentage of cases

.......

fho Preferred Mnst thoir 6wn Group

ok arpinea s

fade " Nimeery I/fITTITL/V VAT VII/NIID IX/X

. Total
B 45 67 9 t0m 12y A4dS
Hindu 85,18 70,53 84,18 81,02 85,85 85,68 82.07
us1im 74,36 93,01 95.50 98,33 96,84 91.67 91,62
Sikh 63,87 88,68 07.84 93,17 97,67 9%,84 89,51
Ehristian @8, 01 96,50 08.67 95,51 94,84 97.17 94,95

T=T20 1r "each Teligious group,with 20 cases in sach sampie celi.
3ource : Singh, A.K.(1985). From sectarian loyaltics to the human

identity, Future,14,23.
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Table 12

age of cases with Lowest

Development of Prejudice : Poreent

Preference for the Target Group of Prejudice

RO AT U T ma g

Grade Nursery I/11 1Ir/iv. - VNI VII/NVIII IX/X Tota]
0tTa
4ge in 45 6-7 8= 1011 12-13 14-15
2ars i e - N N
indu 20,81 71,93 77.09 80,09 80,59 83.75 69,04
ﬂ;:1im 62.60 85,91 84,42 89.24 80,59 87.41 81,70
Sikh 56,11 70,10 86,75 84,42 92,07 79.29 78,17
Christian 63.10 54,61 66,43 72.59 63,94 67.43 64,68

N = 120 in each religious group, with 20 cases in each sample cell.

ey

Source : Singh, A.K.(1985), from sectarran loyalties to the
human identity, Future,14,24.
Figure 1
Pattern of Development of Ethnocentarism and Prejudice
100 - 100
Ethnocentrism )
- T L L
80 - B0,
: Prejudice :
0 -
5 60
40 -, '
- 40
20 -
[ 20
nu_;..:é . P R B
~ 6--7 8-9  10-11 12413 14-15

Ny Age in vyear
Source : Singh, Amar Kumar(1985), Frgm s

human identity: yh -
14,00,21 .08 Y: Wnere do childr

ectarlan‘lo alties to the
en come in _utg;g,Spring
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Table 13
Religious Information of Ac~ Group 14-15 vears :

Percentage of Correct Respondents

W e O kR SETD S € WM B TS WS W M st W 0 n M e owesmh YH | STSWADMNLEE & Wb et  nmm - S

Sample Group Hindu Mus 1im Sikh Christian
N 120 120 120 120
Hincu 77 45 47 42
Muslim 15 A7 15 14
Sikh 22 19 50 20
Christian 17 21 19 51

it —— e A g A i i 0 bt S

WU T S T L EPPACL AACL M LTI PR

Source : Singh, A.K,(1985), From sectatian loyalties
to the human identity. Future,14,24

with it, Th» IINI will be a mulli-disciplinary action research
organisation with the following objectives
(1) Conducting research on inter-group relations,

(ii) organising diacussions on problems of inter-group
relations,

(iii) Publishing journals and other literature to inform
and educate public opinion.

(iv) wusing the mass-media and the educational system to
promote Indian Mational Identity,

(v ) Conducting training prograrmes, particularly for
children, adolescents and the yonutk, and

(vi) advising the government on problems of inter-group
relations, based on expert studies.

L i )
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<7oLs OF_PAPER; MANY SIDES OF CUILD CENTRED EDUCATION

Rais Ahmed*

T1f one thinks decnly about 1t, rll good education
hee to bu chilé centred, cnd vice versa. Tn fact, education
cannnt be ceatrid on anything else, - not on the school, not
on the tcacher, not even on the curriculum. The question
of “child cenlred education" has been raised in the National
Policy on Haugation hecause the quality of education,
particularly tae quality cvailable to lhe vast majority ol
students conlimes Lo be very poor. Schools don't have
nasic facilitivs, the zecuisite number of tencliers is not
there and those whe are there of ten ncglect their duty. The
curciculum is nlso lop-sided. The clrcumstances are such

that ncither the child nor education itself are the basic
concern of the systems Whatever boenefit is derived from

the sysbim do rue L2 snell b » Vogerk of some students under
the superyinion wl parvnls, anrd hatdy Intellect of othors
which survives all adversity. The intention of the Policy

is to iwsrove many facets of education and make relevant
inputs. In this nush, quality will be the centre piece,hence

the attention to child centred education,

o . & - i s s
b FR ke R e 4 ettt sk uwwwwn*WW a . PO N L B B B L AR N S I T

* Professor Rais Ahmed is an internationally reputed educationist
and Scholar. He had been Dircctor, NCERT and Vice Chancellor
- of Kashmir University, Scinagar, He is at present Pringipal
Investigatoxr, CSIR Research Project, New Delhi on efficiency
charactor and quality of scientific research in the Universltles
and IcIaTS*
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It is a mistake, ecducationisis v.o LY .
under the best opetating conditions »: the schools, the
curriculum has been rather arpitrarily based "N certaidn
notions of how much of history, ol geogranhy ox mathemetics
or science a student of « certain class should know. The
pressure of the disciplines has been theze, even though
a few attempts have been made to rrlate whal is imparted
to what the child 1s intrinsically cepable of absarbing
at a particular stage of mental development. The corres-
podding methods of teaching and examination have also been
confined to the cognitive sphere, 1gnoring the a.foctive
domain or the humane side of the process colled education.
The pursult of cognitive develovment has lec bto over
reliance on "teaching® or "lecfurinq“, on more "objective!
ways of testing, and really reducing the student to a mere
roll number in the examination, or one-—ii-a-mults tude of
"present sirs" in the class Toom. Tha discinline oriented,
"knowledge and understanding” based, impersonal system has,

on the one hand failed to optimise Jearning one relsonality

development, and on the other hand, it has ‘ed {o a

high drop-out rate of those who, in t

ne “irst ploae,

entered the system with marginal motiva<ion - or found

the courses irrelevank, and the teach'ln; mechanical, Two

. R .
categories of children who surfer the nost are those with

@ non-conformist and creative bent of mind, and those who

belong to the already deprived sectiors of our soclety.,



°
® | ]

The task nf providing ~hild gcoatrod nduc-tion is
Lherefore Manifold. In a’dition tea 2acis [~riTitios,
edvical.o st envirapmeni, b Lo ooe omt'e ore attractive
anc cheerful, azucery aad oot o0 Lee assocte ted with
it hac Lo o Doamav de Bulldings . cldeasvoom, apart
from beina clean, well-lichted ond 1o 7, cruld he adorned
with sulcable victures, coloured -~nstev, and charts, and
even buntincs, Dry as dust lessons, far removed {rom the
natural interests ond curiositices of children, delivered
mne tly thfough Tteaching™ by either too carcless or too
stern teachevs. have to give way to a more carefully
designed curriculum delivered, in greadler measvre, Dy
nlay and activity, out-of-class room exploration of plant
and animal life anc productive activities of various kinds,
Trachers should not only be competent but alse friendly,
not grouchy and cantankerou:; but tolerant and sympathetic
It 1s only the tea~her who can trans{nrm learning from
O rreelicnie 1owanecs 40 an ehjnying expevience, from a
passive activity of students to an adventurous enterprise
of constantly invading the unknown. The gffective domain
can be taken care of not so much by the content of the
cours=s as by methods of interaction, it comes less from
books or talk and more Ffrom actlvify either singly or in

groups .
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Another aspect of child centwer clucation is lts
personalized attention., In large cl-sses the individuality
:

of the child is lost and it becomes one ;0,9 crowd,
whereas learning pace and style os well as nreds are
personals Not only do children have various problems

at home or in the school but taey come with their own
private demons which have to ne demolished, 1n the Torm

of false values, supexstitions and prejudices., OChild
centred education is not meant to always adjust Lo the

child's way of thinking and its other limitations of
horizon, but to lowvingly pull 1t out of those idecas
and sentiments which would interfere with 1ts optimum
performance in society. But; 1o care for anc look aftaer
the individual child, in the contexdi, of large classes, has

to be achieved at all 'cost,

5, We thus see that chilg centred education is not

something which we can soon to achicve, It is g

most desirable goal [or which constant struggle uould

have to be made, As 1n most other edne cationgl programmes,

the ‘ T ‘ i
teacher Plays the ceniral Tole and his or her wraining,

as well as his or her conditions of work, will have to

be tremendousl ] '
Y improved to make Progress in thig direction,

3



TITLE OF EALSR: PEDUCSTACH] - AN AOTTVLL

"

W Kapur#

Sheol o tor T e w1, Jucallonal
sl aan, ateae T oevery nart oo need, G1ves ene
ac o inrd e ol Tae Lrae af avncie 1o Taes Tlon that viould
srove aweiul Lo yvoy stulents of oodny.  Therelore, this

pe el neviner be ofoan inlellectual one nor of a highly

anadouie naloure

e will neb ma' s osuch difference, a5 on the whole,
wunre tmuld be papers of high acadenmic and scholastirc natuwo

aloos  In somparison Lhls paper mav evenh Seem a halve one,

But the fact remain- thal 1those individuals who
cave Lane A praclical end parmancut mark on the field of
oducaclon liouy cuid bkt nave, oducational institutions to

Lol whe roown Bhou.iles and concepts,

As mentioned above, thils naner 15 based on praclical

exberlenct « ol over 5 years - 1n the {aeld of cducntion

I et a1 g W OL-BLR W A 44l om0 SFom ) ¥ .d v A R urod £ vt m-x ® X ¥ 4 E [T B B I TE I Y B UL U N B Y A T )

# Shra JWN.Iapur 15 an internalionally reputed Educalionist
aac Idus v lonal Adwinistrator. He 1y the Director of
Uyen Bh-oratl Schuol, New Delhr.
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Education = an achkivaty:

e A S r L e

Education is an activity that involves the whole
body, head, heart and the hand - the word 'hand! is being

used to represent the other limbs of the body also.

It was not without rsason that in Basic Education,
Gandhiji made Craft of arca "The Base'" and exploration of
“P}':ys:Lcal Environments™ and "Social Envi:ronments" as
important inputs. The purpose was Lo make education as
"realistic" in nalure, as possible. Refering to the book

"Educational Reconstruction” Ly Dr.7akir Miasain — 1936Y,

This concept can be representied by a triangle - the

base of this triangle being the craft of the area,

rom Concrete to t

[ *a e WS e e sl g o —

Abstracte

As a matter of fact, one cann-t teach anything to

the child without touching cne of *4rqs threce. Put in

"Educational language®, 1t would :enn helping the child

to go from the concrete to the TAbsTzacl" which is the

accepted concept of educatian.

Cr

I can talk about thas subjiect with some confidence

as, soon after my first visit to Eng.and for higher studies,
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Leganes ago, owent spocrally to "Wardhat,

the original
homa of Dasu

¢ Bducalion, Lo undevstand rhe concept of the
ml:h(,‘“lu 'S T- ".":\nt; 'tl.)?("lU{"i‘l "1 1 11. t"['\f.]inlng colIse on BdS ic
due Lo . !

e ha

¢ were told Lo Loech {hwough several '"cr-lts"

b

s voas, "asloailn gty Yoecdbuasd verikt; "agriculture”,
B aakhue o2k, e T ovas hoth interesting ond realistac
Cop NI

Gandhiji's o aius:

Gerrdhii ji dnnigsted Yhab Lhe producy ol the "eralt"

oo awc Ly Thal could be sold in the
marviet, Thi

N1 was nob amere stabanl of

pracliced, should Do «

sentiment., Themr
was a

vouch of genins heltond 1t.

If what 2s produce’ in ihr school by the sludenis
can ha sold in the marr.i Lhen nany things become obvious.

T T will give lmeense bistaction Lo the stunent
yho Las flade The objocb.

2 Tloowill conblline Lo o Uevwood anmrove fuw Lhen
the qualily of his prohuet,

J. In this procesy he will, autuwacrcolly, even
uncousclously, lewr an u.~ vl vocation relevant
Lo hia village or adjoinity areae.

In

course of time, this In tuen, '/l mean sludents
staying back in the avea, anstcas of wusning Lo a town

vT a ¢ily to seek emiloyment,
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Mis-understonding, mis-interpt tation and improver
implementation of this remarkable s.neme DY Varlious
authorities, has led to almost abandoniag 1t. Its new
form 1s S.U.P.W. = Socially Useful 2ud Productive Work,
"Socially Useful®™ aspect of this scheme 1s being followed
-to some extent, even in towns, ano ciL.res, but Lhe
"Productive Part", the most important and well thought out
component of the scheme, 1s 2lmost missing. As a result
of this, young persons from villages are converging to
cities for jobs.« This fundamental mistake has resulted in
formation of unhygicenic "Basties" or "Sluns™ around towns
and cities, which preseni continuous and necver ending svcial

and even political problem.

-

Public Schools - point o* wicws

va

Long time aco a team of Llrrne yrivuns, 1ncluding
G. Ramachandran, of Gandhigram, a welil known authority on
"Basic Educalion" was sent to 'Public' or ‘Irdependent!
Schools' throughiout India, Fol pursuading them Lo

d . ] i :
introduce "Basic Education" in their schoc.s. As a membos

of lhe team, it was pnssible Tor me to gel an insaght

[ 1 » . o R .o .
into the thinking of the "Puhlir Sehon' authorities, vis-

a~vis th "Basi '
the concept of "Rasie Educatior',
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Tor them, 16 was enough Lo rovide varions ty)es
Coactavitre s Loouloeldy known ao vdoboies? oo studenitse.
Teeron. bt nothing was recui-oed to e done. But 1l the
copnol autios cfies liad becone fuily conscrons of the retl
~mgent of faste Bducntion, that 1oy POTENTIAL OO TIHE
TAODUST AT T 50T U1 THE OPEN CARVET and L.ad anconxagaer

dent Yo pmisnz o ine astivicy even aller schonsl howsrs,

T ‘J\l

L could Docolne a vacaLtan ar a dLole sion of slhudentaa

Personal Expexienc

«

23
o=

From percsoual cspecicnce, L ohonow <o ol cases 10

which this vas hzopensd in a nari. cuie Faulie School,

One importonl ceaunivenent te Lhe aowodgeibion ol
e hedden fTalent in the student by thoe anthorltioss
anotn~ to a0 onlt of the way (o Leloa rules of promotzion
to the next class sn that were « voline 0 the school niav
irobalent, To ewphoasise tb poini, LU may not
et oamtFic cncar

DoOUL G5 Laone To muepiLiog Phres or Tout

v Lot menh Lond e names .,

spooang ladr, deenly dinte-csied in "Ralili as 2

Ut oyays and neans of puxsuing 1L L0 the

pivy
Q
-

et
=
L

™

-
-
G

profescronal level, Shae was adle te .tudy in a fofedqgn

country ov Lhe sale of her "Batik Jork™ and acquire a
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a full degree in 'Art'. A! the noment, she 1s a regular

teacher of Art in a good school.

In an other case, lack ol incerest and elFicrency
1n Mathematics was nol allowed .o cone 1n the way of a
student, He was allowed to porsue his hobby in school
and encouraged to follow .t uo, a! hc.a also. Now he is

a world famous personality on Instruwi ntal Music,

Allowed to break the bondage of routine of school
rules, another pevson 18 today "World recognised" authority

in "Graphics", Yet anolher person 1s a professional Nancer,

Nothing very unusual?

rrrrrr

This ia not very unusuzl. It has been haphening
all over the world 1a many educatinnal 1hs bitutions,  What

is being emphasis:d 1s ihe congeimin ~00 o e Hart of

educational authorities to recociiise talent and o outbt of

the way to encourage 1t even al Lue Cos= oj pLeaking noimal

routine of the schocl,

Students caimat he, and should nol be 'FITTED!
into a ragid iron Trame of the school '"TIMP--TARLE!,
If we collect, say 15 Yerts o.1d boys or giris, and

Observe them, they will not be of the -ame 'height!,

l - L] .
weight'; 'looks' ang ‘intelligence!. 14 the same way
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thein ariuere  f ©ill difler, Therefore, ons of the karic

LG a7 cdue cndlon saould Yo e ovmraduce men and women of
coutage and conty tence with tinwivie al’ talent' booglod

Foyothe ot owm b Co
[oarn criine g iy

L e o7 mv viesels Lo forelo s counbries, (ov
"lewrnane to learn continmuensgly from otuers experience®,
I visited a school where studentls were asked to o
through Art & Cralt and olher similar activities lfor thiee
to four weeks, belfore they were Allowsd to enter the
routine acadruic class, Ther the emphasls on such actavities
was continuous throughout the school coveer., The Head
of the dnstibkution, stated that this nractice had heloed
many a student to becune bellar achalare and <tudanla Ln

the school,.

In an other aehonl a big hall was available to
whuelmiiyy L LaTLY out any c.ooer ek Lhiey wonld ke L6y
in thell fiee neviod, and hefore and after Lhe school
hours, Acenrding to the Hnarmaster 4hie facility had
helpea some students Lo become; So0TL o7y mind Tnvvenbore
some of them continued their intersst to a high;y

Professional level.
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Evening Games Vs Daring ac*ivities
Lrmee et s T o R, ok — R

Routine games, such as, To-t-.ull, Craicket,
Hockey, Basket Ball, Vollcy 7 | ing; eic. have
become an accepted part of educsating pracilcally all over

the world and are played 1n mos schoole in the evenings,

Presuming this would Le the .Ase; o llousemaster
of a school, when asked about students pvlaving games in
the evening, retorted that he would not lile all his
students to "chase leather® every evening. He was merely

repeating the words of +thc HEADMASTER of the school.

Asked what else would the stivlenks be doing
instead, he said that he and T woulc have to run for all

we were worth; to observe it,

To be honest, I wag SUIbLised at this stalement,

It -was 9 p.m. He Plekeu up che televhone to
tell the student un "te lephone duty' o informip the old
lady living next to the school, that 1t was only a

Toutine practice, and that she should notb Jet o alareed.

There was always o student on te .= hone duiy

24 hours of the dav and 12 months of the N

Having peen assured of this, {he -ousowas er

told the student on telephore duty, -“o ar~oumce Lo «lindocnls
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that such on’' honse was en Jize,  Ag deslvad, the Houseaastar

cad Toran oo cennows e couwla to ocowh o oovatticularn shotk,
Sowc sty vieve "Hlviae pou gt ue, cany clading Lhemselves
vhile tuntiing, oy the time wo 1:ochen Lae {.ve brigade
corite, anbing, the "Fire squaid ' - Uw'ents yste on duty

~
[

with anoine ~unning for immedaate oo, Mije were ready,

Slry, voru wvdirs, nl oase'.

I was slunned vy thelr aleitness and efliciency.
Then the Yoomse aster announced that 't wns only "a nractice

Lo enom 4 tr this gonlleman “rom nverseas = poLnting to l.e.

T

Repeating the wonds of the school eadinster,

f

»

this is whal he meant when he said thol he would not like

nts student to chase leather? all evenings.

rl"—-nt

Mo wonder the school had heen winnine "Fire

a

Service Av i For the Jast sever.l years, competing with

ofuesional "Fire Faghting Scquad"s

The school's MRMOUNTAIN RESCU= SCRVTCE" whore
students would go to snow clad mountains, fully equipped
to scvo ¢ stranded mountain clamber, was also noted in

the area for tha uszful wort 1t waes UOLNG.



To locate any drowni g verson, two students were
always on duty sven in schcol holidavs to scan, with

Binocular, sea near the school.

When asked if they have bcen atle 1o wave any
drowining person, the Headwaster said that the .nain aim
was carLying out the 4uly assighed »r chosen, giving up
even holizdays for this duty - the life saving parl of it

was its bye-product.

Encouraging initealive and chroaciv banlTiding wese

the end product all such activitics.

A mile long stone patlh Teading o “he ron Tronk was

made by the students Lhemselves.

Wood needed by the schoal far Ffare t1oee wae o 310 rel

by the ¢ ludents.,

As 1t was colu, T was we.ring o ligh overcoat,
But the students were rgquired Lo hathe vih cold water
at 4 a.m.. They weve gaven warm water . ¢ a week to

acrub themselves clean.

Asked how these stunenls farec socrety cuonparva
to other students, the Heudmaster sz Nol bad, not bad,

at all - but 1t would be dirficult .- eat them in courage

and initiative®,



113

we

L v, L ohosl i s v wontrolled by ostuvdents
TR : rath vo Tor the stludent

[T SN 1‘3] . T T " A ”ﬁ.l-':l :’ C‘J L_}d al .]“y

[y st or very well kazem viope Loin an other counity,

SRR APN IR ERY voooovery dilfietoay sul rewarr Mng.

) _,,,;IJ

Th~ Frincinal 1emarked that I uonld have vo 50 on
Lip too teon - the gorbling of 4ae el eol, Flrst T thoughe

thot 4 yas iy Moy sdoing taiog™ boul Lhen 1T agureed.

T wags mconky otrueh by the o oL bt the whole

! %)

school win complelely siloay, that s, "here »s NO

o

NOISE atbt all in !the vihole «chond,

Door o (oot class toon hed o frogn hole's  One

coved walen Lhe olass worling Lo, thak,

] Lo clanamg wi bt

a1 oyl kool clone sol il

Faarhe v foo inelents o wor i ot U o thedr ovme In

teachai s L oot was TLECTURING®.

3

soe ¢(lasoes Lheon were

They wvete  uplaining somethdng solily 1o a3 student,

——

suuling wich them in the corner of L Toom. It wvas

A Temar¥able experitence.



According to this Principal, ed'cating oneself ig
a "PERSONAL ACTIVIIY". ovoudencs suuudil tackle e vLoblem
on their own, witi the help of hooks. text or library, ang
solve problems themselves. T they ave totally siuck and
cannot understand, only Lien, they should ask the teacher

for guidance.
Legture Method:

We in India ar: used to "lecroring™ Lo the class.
Out of 4O,m1nutes pertiod the effective tiMe available to (he
teachar wéuld be about 25/30 minutes. In that time, he
would say, that he must FINISH the cours:, How much is
"understood" by the student; 1s genzLall' of secondary
importance. In other words, the whole cuicept and cumbaa
Ls different. "Self leactnng™ aspect nmaav  Chool 1S

reduced ~lmost to "nothing"
Luration of period

In an otlier eounliyy, Lhe curalid of 1he poriod .

of 55 nminutes,

Most of the work 1s dore 1n the cas: itenll whils

e

«he preparation for the same 1: doneat “Me.
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I have been wancing to {ry this method but many teachers
are sceptinsl 'L Lt. The ucual i.prouch is “lecluring®
for 30 minutes or .o to finish the course. Another, the
neeuw of Lwo e csod of 40 minutes rach [er the "Science

practicals™,

Thiu does not mean that teachers in all schools do
tness No, thare are ¢ood schools also with 40 minutes
period where less is taught at a timo and doubts of students

are cleared. Yel Lhe course is [inished on time.
Students Wagh:

Many students themselves want longer period of 35
minutes or so, I have not vel given up the idea. They feel
that 21 the teacher lectures in ihe class without clearing
their difl tculties, then who will clear their doubts ~ an
expensive private tuteor at hom: ° 'Phthnhs there will a
compromise of the two suggestions — 50 minutes period for

4 days and o winutes pe.iod sos 2 davs catering [or science

practicals, ctc.

Most Puhlic Schools have morning assembly of about
10 0 1% minutes, The programme usually consists of
prayers, orchestra and a song with some ilmportant announceneat

for the day.
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Extended anemhly“qﬁ*abqgtha‘hqqu

Pttt R

1 . 1t
By reducira the numhoer ol pet Lodns LN 2acih bUOJeCt
the morning assembly in the schovs . was working previcusly,
. - PR e F
was extended to 60/70 minuu. s. There ¢Lr TERSONS JOX

this.

By the time a hook s oublishe , 1. ts, more or less,
out of dale, specially these daye, »hen knowledge doubles

1tself 1n seven to ten vears.

Besides, the routine of usual 'morning asscmhly!
mentioned above - (prayorcy sonqg, orchestra, etcu) -

item such as 'news of the day' was 1u.:roducad.

Inportant news - Educational, Soclal and Folibical -
were collected by students and read oul in the Assenbly.,
The Housemaster, or the Hec imasier/Princiral would
comment on 1t and elaborate ubdon a1t. As an example:

"Gulf War" betwoen Ivan and i -+ .-

siuni ficance for
studentss Is it not imprrtnt {or school students
to learn that ego of a person or "sell “‘nterest® of a3
country can have war going on Sor eighe long years,

killing lakhs and lakhs of people 7 It cevtainly e,

i)

Citizens of Lomorrow, are 1n schools -odat . St larly,

Lerrorists activities in Punjab noed explaining and mozral

aspect of killing of innoccent Peonle emohaszzsed.
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Thie o follewed by a "ralk™ chosen and preparod
by sbidenko, oul Vel voLy Lheeres v aid anformative talkes
Love we nohrovght by studenbta, 7L doos not malter very much

50 Lhe slbuaent Laxes the beln oo a bhoolk, rvelih:va on thc

aoonte,

oo gt 0 Giusents abhoonlb o lole, [allig ox
scoring v r oo oacke, arc saenbronad In the assceably.
ALL Abhin, aneLurdy v tho ravcrs vnutd toke about 20 to 20

ninutes,

T Ahe rewadoing Ling 20 ko A0 mainnbes sludents
Angage themso ey in ovol so many oulividicsy and compeillionsg
Music, Handwrivina, Recsbation, Avl and Laling & cue [rom
ToVey "Mhal is e aood word®, "Gencunl Thowledge compabid Lions™

"Dk Acting?, ~tc, Skudenls thoroughly such activities,

r

Duraine the oo~ bLime o coun of oubslanding sportsnan
get special enachine Liom oxpecha and |, ale students special

atlention «iui vhewn regular Lecghers,

In nther words "the exlended avsenbly period", if
My lhing, 36 mone nusefnl Lhan an additional reaular period,

specially ncen students have to listen vn a 'lecture' from

the leacher.

Most resicential schools have "House System",
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n nyt She it megn €rticay divmwn of °b Fi
ix Classeg to Fform 4 unit o & "Hoyggn ~t g like
having 2 home . & famijy, With oy Y youny ., “Tsong
work s g together o SVvery fr nt, Unela v Ne quidanc OFf
a Housemast r, Be31des, the Older simdenfe 1N the H
Woulqg teach or elp Young tudenfs to €arn, traditlo
°f the “House”, in Studje ’ sports, S0c147 acttvitles, e ke
hig SYStep, an pg nNd v Woptay uucce?efully by 4
Schog; Which Is mainly iR ay schonl“g
l\lygiaaﬂ-gii fouse 7 otiong,
Nbrmally, therg &re Ohe ey " TP Fuagtinnr”
in. Schop €ven With Very] thuusand Ltdents O g
Roll. Is Lt Faip to Jive chance to splay'thn1r Lalent
to chosen Tey, eve ihough erybody Dayrg the Sar SChopy
feg 9 It 1s not, View n- tiyig numhev 0 ”Houqn EIHCLTOD o
ven Up o tWelve have De e in ruduced 0 the school,
Students loyg © take Par: in ¢ 8o, The functlo
qennrali nnqvqﬁq 0F »Onetr Iglogt At a Dlay in
E”glISh and g Play in Hing, and Dangg 1 tap,
S me&time the s als Ylver, o Co- )dfv'iril;)? Ta?ou‘lﬂo
enerally taUth at homg €Cita] of S0, ang o
ta or mu31cal in tlUmeDt.
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Along with tue tlouse Ponetion, there is an
exnibition o7 oo et Gl oenlpiluce, Batik, Tie X Dye,
plock poiaking, S ocecn nweiotioae, Fob o ole nadlnting, Madhubani,
Yobier ;r’Jiuu..!-x, KC.‘.J.&!IL‘Ldl‘.L 1\1(11.'!'9 Prr)‘lect "JQI‘}: on variouvs

) 1
Lonlcs. QLG

"3 ~ § - e T ey = A
Ty ol it of whe Hetens oo comaged 1n scme

actirity or nixk Jor the louse.

Lxpar: neo has shown thot confidonce o a student
who dogs rell on the strode 1s transiersed Lo othoer arcas
also, evyen Lo routive studise, A prl o the boclk of a
student who has acqguitlerd hiuee 21F/he e oli well on the staqoe
has helped hiwm/her not onlvy aass dn the =) ¢l he/she

dreaded, bul even to do well in 1i,

In iy cose pis/her doing well in Liufe nets more or
legs, ascured bv ropsoded 5 - e s on the moaning asscubly

activities.

In the field of rcting the :eal puronge is nol To
maka them “sbage™ or "scrcen' actoy  buu tn aive them
encouracenand, and confidence to mect challenges of life in

any sphern sundants ¢hoose.

And yat it is interesting to note that the top

three actors in the famous scrial "Bunivad” wecre those who
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sot encouragement in their "House Plays" and other
activities o~ e "morning aseenbly™. At that point
of time they werc not aware that onc day their talent
on the stage would earn them a place on the "Silver

Screen®.,

In short encouragement to eveary child in every

possible way, should be the main awm of a qood school,

Princivals_Pexiod:

. dsler i ¢ A ek bl it

In Delhiy; = school Prancipal 1s recquired to take
two neriods a day. Very few Peincinaels actually take it,

or teach their subject, although 1t 1s meontzoned in the

time table,

The concent of Principals period was altorod and

it wroved very useful and offeclive,

The Princroal takes all sect sns nf a class say
four, at tie sate Lime in a hall. The purposc is ¢general

discussion on anything which the students want to know or

understand, Questions varying from innoceprt ones from

lower classes, to very difficult and subtle one from senior

classes come up. Answers to questions -re very of ten

provided by students themselves. This provides insight

into the working of the minds of students and what is
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goranine on TholD MANds 2ad Lue possinl nlutingg bo g0l
s pooplone wove o L e T e ey ia punnng of

che schonl 14 very lapos f.oomb,

T o wav, the ™o Laet s L oovvohty iato ever
so nany clbar vons, e aden, Whie o hootn oy Uhal the
peuncd sal ne s ool el o 0 : it T0 nust be

pentioart oo 1L L8 nobt oeo sy oo e snch g period.s b
recyires verr subile handling of the sibubLvon on the nart of
the Drincipalsy Dul, overvining said o) done, it 1s awry
useful perice aid oxpowiwnce worihy having. TL s a learning

srhbantion al.u.

Although S.U.P.". has missed the oricinal concept
«F Grodhiaja, ue can still make somethin: Loor ] 1f we
<F Grnabiag n still make something out of it, if we
e seraous.  There ara meny aclivities, whach, if pursued

with o PURPOSE, caa lead to vocation “or many.

ilith college entry becoming difficult every.day,
there 16 all the more reason that we should take S.U.P,W,
serlously., Activities like Batil:, Tie & Dye, Block
Printing, Photography, Sculpture, Pottery, Commercial Art,
,

Fine Art, Granhics, Zlectronics and meny such topics can

be feken up. PButbt 1t must be done with all seriousness for
¥ 4 s ¥ (L ¥ oy !
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vocational e{ficiency with a view to make a person 5.1

E

sufficient.

Primitive man had to vae all lus systems of the
body, specia’ly nervous and mus-ulat to malie his living
and defend himself from the enemy -+ the "Rlenents of
Nature"., Present day cames can ne - olle¢ rvefind Fform of

primitive man's fight for survival,

LY

Ddscipline end Rules:

[k Sy el

Mans desire %o fight it out 1s provided by hockey,
football, cricket, volley ball, hasket ball, ooxing and many
other games, only these are counlrolled by rules of the

game so that primitive emotions of the man/wowman may Lot

take the upper hand,

ALl vrer Lhe world, asclinal houre are Tong, louger

than what the Delhi Act has fixed. Fortunately, it is for

Delhi State only - even then a second look is necessarny

as 1t requires a teacher to work for 1000 hours a vear

with 200 hours for remedial work in 220 days.

Only 4 years are needed to become a teacher, 3 years

L2 o K} N
for graduation and one for training. This 1s less than
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!
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are pealv o Eh0ept pash vern o Tave enalifications,

Seac ey shonld ol oo Peight hours®,

el e Laocan we s Lo b zxdug and enjoynent,

In e od T owould Like 1o reneat that "Education

mean o, 'C]"v'].Lyﬂ '
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TITLE OF PAPER: CHILD-CENTRED EDUCATION : SOME PERSPECTIVES

Igbal Narain And Arun P,Bali#*

The early years of a child's life are generally
considered as the most important for his or her physical,
mental and social, development. Initial life experience
may enhance, expand, or inhibit his or her further development.
The basic social instrument for helping a child realize
the potentialities and develop them is education., There
exists a pattern of educational activities in each country,
designed to prepare its children for active citizenship and
equip them with skills and understianding they will- require
during their productive work years. Education should not be
viewed as a time~bound and place-bound process. It is, in
facty a case of life-~long learning, a process which starts
in the pre-school life of the child, is developed through
formal schooling, and comtinued in one form or another in
adult life. This entails a variety of methods and sources
of learning., Education, formal and non-formal, contributes

to individuals gaining the requisite understandings and

[o— .
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¥ 1. Professor Igbal Narain is an eminent educationist and

had been Vice Chancellor of Rajasthan University,Jaipur
and Banavas Hindu University,Varanasi. He is at present
Member Secretary, I1.C.S.S5.Ry; New Delhi

24 Dr,Arun P.Bali is Deputy Director,ICSSR, New Delhi
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skills, and also the will and the spirit to meet the challenges
likely to cmerge in their life, particularly from new

situations.

This paper will review the various lesrning processes
which have dominated the educational scenz and provide
some insignts into them, particularly in the context of

child-centred education,

Childhood education, in most countries of the world
has a long history of commitment to the kind of teaching
that focusses on active and integrative learning. Education,
cultural transmission, the teaching and learning of
knowledge, skills and attitudes, is the activity that is
noticed most. Schools are set up to ensure basic learning
and for achieving cognitive and affective educational purposes.
Formal teaching is the chartered activity of the school. The
imparting of educational instruction has veered around two

paradigms, namely, knowledge-centred education and child-

i o . - 7 E I iy hor AR h

centred or lear*niﬁa-cen,ic.aeﬂ.‘_e‘dm_i_gq- We shall discuss them

in some detail.

II

The knowledge-centred education paradigm is based

°n the premise that the norms, standards, content, methods,

and goals of education are determined by educators and not
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learners. Everybody was exhected to go through the same
lessons, with choice restricted to when and how fast the work
is to be done. At tines, it was felt that this external
control could be repressive and even thwart self-expression
and creativity. Paulo Freire charged that in such situations,
learning is hindered by "narration sickness" vherein the
instructor monopolizes the talk time, The educator's task

is perceived as being one of filling the students with

others'! facts and beliefs., These 'deposits' disbursed by

the teacher are to be taken by the learners. Under this
dispensation the deposits are to be accounted for and brought
forth on signal, Freire labelled this "banking education",
Most of the learning is structured in rote fashion and
teachers generally follow the detailed procedures to complete
their lessons and assignments. Herding children through the
same assignments at the same time and through each subject

in turn holds some children back, and hurries others. Boredom
and frustration set in. Little attention is paid to the
products of student effort. Freire deplored the static,
other-controlled, normative educational system and labelled
it is, 'necrophilic! He saw it as restricting experimentation
and creativity by replacing first hand experience with others'
beliefs and norms. The result, he claimed, is schooling

that domesticates and emasculates individupsls and renders
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them more susceptible to indoctrination and external control,

From his standpoint it deprives learners of achieving
conscientization, The knowledge-centred paradigm visualizes
for the process of education the role of transmission of
culture of a societf. Cultural transmission includes both

the transmission of tradition frém one generation to the

next and the transmission of new knowledge or cultural
patterns, Education can be viewed as the transmission of

the values and accumulated knowledge of a soclety. Education
is designed to guide a child in learning a culture, moulding
his behaviour in the ways of adulthood, and guiding hiin

toward his eventual role in society., In most primitive
societies, there is often little formal learning. As
societies grow more complex, however, the quantity of knowledge
to be passed on from one generation to the next becomes more
than any one person can know; and hence there must evolve

more selective and effective means of cultural transmisson.

It should also be obvious that there 1s a dynamic process of
cultural systems in transmission which led Robert Redfield

to speak of education as "the process of cultural transmission

and renewal (1963:13), People are both products of and

creators of, culture,
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One of the piohlems with the knowledge~centred paradignm
was ite unidimensional concentualisation of cognitive develop.
ment. Cognitive development is stressed often at the
expense of other dimensions of growth. This emphasis derives,
on the onie hand, from an implicit assumption on the efficacy
of education in promoting equality, and, on the other hand,
of "the availability of what brave been thought to be appro-
priate methods of neasuring intelligence aha achisvement as
educational outputs™ (Blackstone 1973). Cognitive cevelopment
up to the child's full potential is an important goal. Yat,
cognitive development is but one aspect of total human
development; it cannot be treated in isolation from this

tdalitys Theme needs to be a Tecoanition of the interdenendence
of the different aspects of the total individual and his

development in a wholistic fashion,

Another problem of t!.s conceptualisation is abstracting
the child from his or her environment and treating his or
her in isolation. The need is for a multi~dimensional
conceptualisation of child's development for dealing with
the child within his or herimmediate socio-cultural environment
and for considering the baselines of performance., One of
the main functions of the schools is to stimulate students
to become cultivated human beings, i.e.; subjects who mchieve
a Socratic "know thyself", which is historically rooted
both in their individuality and in their participation in

$acial processes.,
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The second paradigm which is called the S,b&i_,,l_w“
\

centred or_learner-centrec, grcation represents the
practice of building education round the needs and

interests of tﬁe child himself or herself, based on a study
of his natural developmént. Scholars such as Rousseau;
Eroebel, Montessori, Pestalnzzi, Dewey and Paulo Freire

1aid the foundations of this approach, Instruction is
organised around individual needs and interests of the child,
rather than around predetermined units of subject matter.
Proponents of this paradigm view the traditional content-
oriented curricula as narrow, boring; and irrelevant, and
believe that the immediate concerns expressed by the child
are central to successful learning and provide a valid

basis Jor curriculum. They reject the notion that the study
of the Structure and contenkt of a discipliMe is the best
training for the rind, and see organl ed knowledge simply as
a resource upun wuich to araw to solve problems and obtain
skills. They are partlicula.ly aware of the need to respond
to individual differences and to adapt instruction to the
developmental stage of the learner, and believe that the
child-centred edvcation per:orms these tasks most successw

fully. Advocates of child-centred education

laspects

also view the

school as needing to attend to all of the individual=--

physical, emotional, social, and nmental,

They wish to

=r o ot

1 Pauls Frei : .
paradig;?lre calls it "problem-posing education"
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produce an independent, creative, self-dirccted learner,

and with this end in view orgenize instruction around the
interests of students compatible with these goals (Saylor

and Alexander 1974). Proponents of the child-centred or
learner-centred education paradigm have typically argued that
the school should suit the needs of the child, and not the
child to the s chool,

One of the forerunners, called the f ather of
progressive education by John Dewey, was the American
educationist, Francis W.Parker. In his view, what mattered
in a school was not the learning of subject matter, neatly
and logically arranged, but the child's own development,

He stressed "quality education"; by which he meant such
things as activity, creative self~expression, excursions,
understanding the individual, and the development of
personality., The progressive believes, with Rousseau, that
the heart of education is the child, that he or she has a
nature all his or her own that demands respect and under-
standing, that inter;st is the motive of successful learning
and without it learning is sterile, that the school should
be a 'place of good living' providing for the interests and
activities that the child's nature requires, and finally,

that the school should be a living society helping the child

to participate effectively withih a social group.
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Dewey stated that thé learner-oriented processes
ensured the students' analysis of their experiences and
encouraged learners %o become more self~directed and self-
responsible. Instead of processing facts [rom books and
teacher-talk, learning emerges from the learners' processing
of their direct experiences. He stressed that soclety shoulq
be interpreted to the child through daily living in the
classroom, which acts as a miniature society. Education
leads to no final end; it 1s something continuous, "a
reconstruction of accumulated experience", which must be
directed toward social efficiency. Education is life?rr;gt

merely a preparation for it,

Pestalozzi believed that education should bhe
organic; meaning that intellectual, moral and physical education
(or in his words, development of "head, heart, and hody™)
should be integrated and education should draw upon the

faculties of "self-power" Inherent in the human beings,

Altertness to the child's growth in purposefulness

is required; of course of those who build upon the interest

base of learning, The PTocess of maturation Tequires and

depends upon the interaction between the learner and his

surroundings. Ang knowledge is product of this interaction.

The learner interests with what is aroung him and finds
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that satisfaction comes as he succeeds in discovering out
of his experimentation, A child impeded in inter-action
with his surroundings, either physical or social, has a
difficult time learning. Frecedom to interact is indeed a

necessity (Hemmings 1973, esp., ch., 13).

To remain dynamic society requires the outnourings
of countless creative persons. Creative children find
themselves put down by the forces of conventionalization.
The demands and expectations of the work-a-day world stifle
creative urges and impulses. Children must grow up at ease
with innovation if they are to contribute to it. "Creative
thought® is called for because it can "cause things to look
different from what they seemed before and may indeed work
for their construction" (Robinson 1950: 49), Creative
thinking is understood to be essential in every aspect of
modern society. The educational problem of society is *to
maintain openess in the face of all forces that work for
standardisation in outlook and ideas. Creative activities
are conventionally accepted as important in the lives of
children. But their true functiocn 1s not always under-
stoods Our goal, as expressed by Jonas Salk, should he to
help children acquire "a constructive method of thinking
which keeps the mind open to the dis;overy of new aspects

of reality in a dynamic approximation of truth" rather than
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ending up " with ideas that resist change " (8alk 1972:94),
Creative activity needs to be a part of children's experienceg

in all eubject fields.

The creative element plays a large part in-different-
iating one human being from another. Heredity and the
miscellaneous events and accidents of each life provide a
foundation., But everyone develops uniqueness through a
combination of consciousness and responsiveness that

belongs to him alone. For individuality to flourish there

from
must be freedom/over-concern with conformity. Inhdependence

is the road to indivaduality. Even when he is alone, man
"thinks about questions and issues that have been born in
intercourse"; as Dewey points out. Independence "does not

signify separateness, it is something displayed in relation

10 others" (Dewey 1960: 79-80). Creative children chart their

world as they move through 1%, Assuming such responsibility

then, is the key not only to individual but to the main-

tenance of democtatic institutions. Continuity of

learning is necessarily internal: and when it is wisely

governed; such activity promotes the only kind of integration

of learning that can be counted on. Knowledge and sense

of need come together in due time with their "essential

relationship.s. developed by the learner himself (Nutting
1973: 41),
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Like Dewey, Freire . so urged that educational
conlent be drawn from the everday life experience of the
learnerss He starts from the premise that all people have
certain capacities, but the development of these capacities
is blocked by the exlistence of oppression. He envisioned
the possibility of socially disadvantaged groups and
individuals improving their self-image and their socio-
economic and political development. Freire (1978:86)
stated, "Nobody can educate anyone else, just as nobody
can educabte themselves; people educate each other, in
communion and the world is the mediatozr", It is through
commmication in jte all.-enbracing sense of a two-way
tralfic of information, ideas, and feed-back, beilween peers
on the one hand, and with the instruclor on the other, that
liberating education occurs. It capitalizes on inter-
personal interaction in order to enhance skills in
communication and critical thinking., Freire contended that
such communication can bring about humanizing, lasting,
and utilizable learning. Such communication leads to
conscientization. Conscientization and knowledge can
come only through dialogue and liberation., Conscientization,
as Freire delineates it, helps people to better understand
themselves and their potential and to initiate action
against society's shortcomings and ills. The conscientization

Pracecn dmpals learners to examine and inquire about
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themselves,their situstion, and their cnvironment. They
thereby begin to comprehend their responsibilities for
initiating moves not only in their own, but in other's
interests. Freire relied heavily upon instructional
strategies that lead on to liberation and praxis, namely,
"eese the action and reflection of men upon their world

in order to transform it" (1976: 66).
IV
These different kinds of learning vary in their

depth and complexitys in the time, effort and maturity
required to attain them: in their degree of generality,
specificity and transferabilits to new situations; in their
inherent value and durability. Yet all of them, if

relevant to the circumstances, can enhance human capabilities

and the behaviour of both individuals and communities,

The process of life~long learning For the child will
require an intelligent, devoted and sustained effort by
many people and organisations over g long period. The

efforts should be directed towards building a comprehensive

and coherent learning system that will provide the learners

with convenient educational options relevant to their

evolving needs and interests, Such a learning system must

provide individuals with a flexible and manifol

options,

d learning

Such an endeavour will call for an admixture of

formal as well as non formal systems of  educationy
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TIILW OF PAJEL ¢ TCJARDS FDUCATION FOR WURTURITG CREATTVY
POTCMTIAL AMONG CHILDREWN

sushma culatis

L

LN ocueedota, deserihing o oonenumios of o cbdild oo
Aloin bl scheal wih his foacner vk 4 neod beginning
Far Alhle coper, childrer $0 4 eloce bad o 0 Lol to dnaw o
husgn head as an exerciae during a cdrewiag Leooen ond bod been
aquielly at work tor sometinme when one ~hild working hard Tor
scveral minulos came o tle toacher. [he main nurpose of the
oxercise had hoen Lo Loy Lhe glass quiot For a while, so that
troche conld ecakeh un on some vaper work ~ad so she wes nont at
all pleased to he disbuebad by Lhe oackicular siudent concerneds
Y some Tmpatience, 'eaches asked the child whatl he wanted and

why heowas net at hic desk workiveg as induetriously as the othet

membhet s 9y Tha cluSS.

Thoe - ' ook o to conwull the leachier on some problen

A

oy}

1

md the problen was L avealad v | cue tion he asked, 'Pleacc

[

» o wo have Lu araw th- 1nside or khe autside of the hend 7

Miss
e shewed Lis rarkly completed dvrwing Fa the teachri---it consisted
of a sketech of the inside of a humen head, as the child thought

it e Lonk 1Ff Lhe obscrvar qot insice somchnow anc ]ooked

a7 una him, The teacher scolded the child, telling him ?ﬁxstop

- . B e m mie e e e AL mi ML WS e R T T M WA 3 AnaarMR0 SN n SHETY L 0@ S AT TS

* Dr.{bre.) Sushrma Gulali is "eader in the Department of
Lducational Psychology, Counselling and ruidance, NCERT,
New Delhie-16, )
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being such a fool and to gel "v worlk on = nroper dra 1 ihe

1
. 1 " e e Jd v
same as all the other 'more sensiuvie  CHLLALEH et el

1 -, S| .
Everyone else had known whei she wrant, dul be had to be 1

fool ard try to draw the inside of a Leats  Tenchor was in fact,

tired of his continual stupid suggest-cns ond ridicdlous

cquestions,

For thos¢ who have actially oo Topa Leaching, 1t s
very easy to sympathise with the trache™ ~urcerned especially
as she had large class. llowever, cousii r the ¢ffect on the
child., He had been labelled -~ nuisonce and a trouble- maler.
Eventually, 1f such experiences arc repeated, he may learn to
do tne "sensible thing" which everyone else dvec and to stop

being 'cheeky' to his teachers,

If, however, one thinks about Lhis guesbtion 11 Lhe incident
Just described, one wonders a¢ to what is wr ng with wondering
how a person's head locks like Ffrom Lhe inside 2 hy should
the child not draw this unususl +: - -~ A head 20 "he roal resson
for the teacher's anger was, of course, that child had Ulireatened
to produce some work which wns Aol unifoim with thatl, of the
rest of the class. Tf the child is encouraged to .ipke more and
more of divergent productions, such a chid "2y begin Lo make

th il | : .
¢ teacher's job more and more demandine makuing difficult to

Tun the class in a routine way.
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The 114 <o dure admorl.iet lhat children are nob encour /o
of Fen not sermiiteden o ask mucual oier tlons, ‘o explore nc
wave of lhinking, to try novel ap, ro b 1o Aoklewr colvang.,
play witho + oo o nolorio o cnu e drcrgenl ways of dealinn
with treditinnal topics.  While o CAare Ao iurally creative

and they =rme usually encaged in *ln~ »e 7o ve associatle with

4

<,

creabivity,  Uey are contlaatly ooosioey, 7ocovening, imagining,
fantasying, asking cuestions, gues wng, “ondering, It is true

the t there are some children with vicerous imeginations who can
naintain their creativily in spite of rejocline and ridicule.
However, many [ail fo mrnifest theii wieoiive pulential at an
optim fevel, Mamy a time childvrr ' crogtivity is aob Qi o e
aud 1t beads to atrophy. It is thus often saild that creativi by
needs to be tdentified, energized and guided almest fou bi. <y,
foane ctose. enliural nd longitudinal sludies by Torrance (1967) or
scven enltures 1ucluding [ndia sucgest that there are flucty afion,
ad disgonlinuities in the develairat of creatlviby among school
SIER LYY nenally acer uwatnod Ly Lehavioreal prohlols, Jeaning
DT entt Lo arhol nasoonality disturbances. It is a matter

Of comunn ohaerveltion also that children came to school with
spontanei ty, insatisble curiosity, free expression and imaygloalioo,
Theswe diminish as they pioceed thiough school, This phenomenon

of slump 1n creative thinking, though ohsezved ditferently in

di FFerent cultures, has nrimaraly been ascribed to environmental
forces-—-i,e. to greater pressures to confarmily and standardizat-

1on, ‘any studigs in this direction suggest ihat this is

'

- s ~



societal and not bioclogical phenomenon and that slumn ¢ an be
ocieta C

offset by providing nroper environiient which will facilitate

the expression and Aevelopment of rreativity.
i

An obvious fact which euerges ont of these [indings
is that development of creativity cannut ba leflt Lo chance ang
creativity 1s likely to flourish in an envivonment which Values
creative thinking and behsviour., /hal 13 honoured in 2 country
Will be cullivated there' said Plalo. Tor ance (1965) has shoyn
that in no less than five countries wWhich he 1ovesti -ated
tncluding U.S.A., Germany, Tndia, Groece and "hilllppines, the

cultures tended almost unanimously to disappraye St1oncly the

Gualities like asking unusual queslions, gues: g, edng Lndependanl
being willing to take T1Sks, having +ue ConTage S one's convictions

ete, Prradoxically, despite some lip servicr +o the notion thai
creativity should be fostered, the quallitics of creative children
Are precisely the ones which are usuilly frownoed upon in most
cultures., Thus 1f we want to deve) Op creallye Ehainking in
children, it 1g Teasonably cerlarn (hal we mus t lenrn Lo valye
creative thinking and behaviour, This i Teeossary hacaus .
chiIdren devalop those chatactlepiads oy "iiich Lheir teachers,
parents and significant others enco iwege o Giscour~ge and studies

Show that what Parents, teachers and Toctety encourage or dige

COUrage seem to pe fore important thaq heredltability, There ie

thus a neeq fop -5 ; , |
T creative.-genic enviromment, as says Ariet: (1976),

that is e =Nt 4 i
a » @0 ehvilomment thyt Stimulvton gres tive thinking and

bahaviour,



Thooreuienl Ly oneaking, develomaasnt of creatividy

iq chaldro s has tane My Gu bt mtenone of aducation, Perhabs,
what 3¢ r®&w 10 Lhe ¢ oving realizalsra "hal creative poteniinl
17 1, ' Corann Zafieemined ao harth. AllL
childzen oo 2o vive o s0me docres on? "Mat cereativity is

mer Cosbee on o wndn epectrtum o e o, ocaurs not Just

1 terne , i erts or In oene ooviee s aetivities.  The recent
Mational Policy of kducation (19%4) has given special attention

to the need ta umprove the quality of education by developing in

children such abhilibtics and skills as spontanesity, curiosity,

Indencndonce in thinking, scieniailic temper, couvrage to question,

orlginalily, imaginelion, an shont, sreative thinking abilities
wlehills, Yiih the changing times as the new dinensions are

oraine up, it is being fell that thore are grealer opporlunities

Py crontivily in ev iy sphere of life end that it is necessary to
Y y Sp

|

»

(1 a fatr ehonee of developing creative abilities among cinlldren
1100 Trom che early ctages of achooling, There is now a growling
coreern ot oducale s that wo must equip our children with
su oo thio™iag il and obllilies to enable them to meel future
sTobleme of L1fe cyealively aud 1nvenlively rather Lhan solve
nrohlom:, with a single right answer most often found in the
ovamina tions, School is, in fact, the place where perhaps an

can he made to nurture and develop in chilgren

nrasnisfa 2fFFfort

] - ] k] [} , > a
sasic foundations, the abilities, slills anh¢ motivations

-

the

necessary for crontive achievements in life,
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nesearch and exnerim:nlaiion Hun @ eto 1o concepnt
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' o o Levelop croative
that deliberate attemnts can be made (o u ;
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potentialities amony chilr

'

climate 1n schools. If we Took ‘:wto Lo etieatrionnl procoess

2 bit more carefully, however, w= tin ' (14t cue 8ysktom  of
education does not easily lend itself by ihe dovelopwent of
creativity, It is rigid enc traailior bovad,  The load of
academic studies, the number of toxltuonankre, the nowe worl and

the preparation for tests and examin~iionc are o real neyation
of what education should ba, Tt I-raely encouricee acquisition
of knowledge, mcmory, accurary, ncatne~s and cauliousn~ss but
rarely calls upon chiildren Lo think, what to say of thinking
c.reatlvely and 1nventively, Keeping in view the tyo e of abiliti-
lies we need to dovelcp in L child, knowlerlqe ner se loses
much of its importance, Knowladge 1. necescary hecause Lo
exercise creativity, individual must have the hasc on vhich

to build. Tnstead of becomine an end, nowover, 1% should now
Serve only as a means for the Jdevelopanil ol suca obililies
which would help the child to make . La-ge voricely of acjus lments

1n the fast-changing world,

1A A . . 1 .
T]le_i-o lby 1n faCty a neey f()r = L‘.c‘u“el ’.\l L Cll"t)L‘r‘lSEll

of all aspects of the educatlional NLOLEES- the CUI‘T:LCUJ.UH];

teaching and Jeannny sliaiegies, insirctional materials,

examinations; claSsroom and 5cloo] organisation to Facilitate

.tl S L S doay A
1¢ developuenl of creatl\flt\, in schoonls, The problem encomrasses

the entirve educstional system,
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There can be essentially two approachoes according to

maasow (1976), to aintroducing creativity into formal educstion.
Ore is to teach 1t ns a new gubjecl or skill and the olheor iw

to modafy ULhe ~urricusum, 1lo 1oach creativiily in 1ts own riyht
or araw upon ithe creative potential in all subject areas which

are taualit. Derille (1963) put 1t this wav

Ffhe irtreduction 2f creativity in cvrricula can be
looked at from two diffurent standpoints, Creativity
can b2 thought of as a neir sort of subject natter of
skill that iLs imparted by menns of language, number
granhic, musical activities, dramatics etc., or the
extstine ¢nrriculum can he thought of as the essential
core and an ¢fforl can be wrde to teach it an a better
way by bringing out crealivity imnlicit in 1t., The
curriculum can be vehicle for creativity or creativity
can enhnance the curriculum,

kneller (196%) arguing for mocifying the present

curviculun sugges ts thot creetivaitiv 1s not an isoleted process

]

bl o componont of weny activities.

"One can, it is tr @ crnnate ner se in the sense of
pioducLng a symphony ou o scientific theory but
Ffrom the noilnt of view of universal system of edu-
cation, Lt is imnorlant to cecognlze that if a person
i 4o make full voe of his talents, he should learn
to think creatively in a rance of situations an-
on a variety of subjects. The mind, in other words,
should bhe trained to think creatively at the same
1ime thot it 1s trained ‘o think logicolly (p.78).

The National Curricululy of Elementary :nd Sccondary
“vcatlione & Framework (1988) prepasred by WCER. in active
collaboration with the State agencies has given due attention

to the need to develop in cach child oricinality and creative

talents, It snvs thet education for cieative expression has
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' sttertion thnt
/ Ay ] 7 ) R
not received adequate/so.frv an'/a wall orgerizod 41t Education

nrogramme can be an integral nart of school education in this

context., Whether soma con tent accas have oreater 1095%1h110 Lies

a0

for contributing to the nurilurance of eveative spilities. ths

T

i5 an issue which confronts thn cocriculum planuere, 1 oveverp,

4

. S L] / tYF. ~ - .
the author acrees wdta Jarke (120H) 1b 1 nurivrance of creativity
does not helong 1o ane "cweatlivaity period™ vut can be developed
through entwining oonortunitics for creotive exprersion throughe

out the curriculum.

Aside from the curriculum content, there arce ceortain
methods of teachinc which con be vena in wsunl classroom selbings
to encourage crertive notential amonr ciilelr~n, ‘ivon i
curriculum is hroad hased and r.oovide 11 opnoclund ties for

creative learning yet creativity, in facl, way not cmerge hacause

v

the teaching methodolocv is not crortive. The aethodology, of
,course, will vary in accordoncao o ih ih~ rge lave! of pupils
n d' o] 1 - N - or v - - 3 H 1
and differant >UbJFCL armo’ . ey . LG e o ¢oevtnin u;f"nchl?‘!ga
i L3 f - L -~ - B
learning strotegies, teach r con teach almost any subjeclt in
ways thet call for croaitive tninkioo vatlor Elian rote wmoaorv,

These te cues o :
cohnigues dn not teach ~ studont Lo o creative, they

aive the s'ure + . ;
C cents the chence 1o develos Lhe cieative potential

the lreacdy | o . . .
y a octy have.  Some of thrue techricuas gre s Creativo

n

“roblem solvi { =
uO-,Vlng, Nues \l()ﬂlhflp "'LOJ.Q“}_'_—] VLN BI‘F‘.‘LD'-S to'r?“'\ling’

Creative arts Cre ] .
N W lve d qat T an .
9 c tI‘aH?‘,_CS? .JLO.T_\,’-JLGJ T4 , Creatlive

reading i ~
a 19 a0 V\I:[‘l'tllri(;])7 DlSCOV‘DJZ‘“’ and —LnCIUiI‘T adproach. Some
b °

technigques .
d are more relevant {or sone subiscl areas but few

’



can infuse crrative ahilitiee thoogvdhout the curriculun,
nuestioning 15 nne technisne teachers alwave have at their
disposal. As Gallaghnrr puts il "ii wpr the teachers questions
that detrronined the focue of tho classrcom eperation and the
style of question usking ecerminad the lkain' of 1hought
operations that the stuceat rould b~ aslad to marform®,

Divergent, oroveacetive ~na oneon-ead’2d cunstionineg may lead 1o
crealive thinlking, o5t oo the (roeiions asked in the classroom
are usually the 5 nalc answor veriety or the retention questions,
Teacher scldomn ask questiront ihwt cause childuen to think in new
ways. Rather than asking cenveruent cuesicions with only one
richt answer, questions ~an he inlovspeis~d that can he

answored in many waye., This coes not rocvire funds but difCevent

apprcach, atlitude anad slkillc.

There are good proslical reaconu (or adopting creative

approach in t:achina, 4 creelive i2aching-loarning process

31

helps children to think, inguie,exnlove, guecs, play around

with possibilitics ant tesb onn's 1d 3 agoainsi the facts which
are essential 1agredients of croative-y/, 1t provides a frieandly,
informal, non-thieatening, acceoting ~nc molivating atmosphere

for learning, Torrance (1977), in ithis rontext, stated that

s

children fundamentally prerer fo lenrr In creative ways-by
exploring,manipulating, queslioning eir, amd research suggests
lhat many things throuch noi all can be leorned more effectively
and economically in creative wsys, Creative learning is more

economical than rote learning ancd some :hildren who learn
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i e € 3 ive lenrners when
poorly by convenlional welhode aze effectiv ' s wl

their teachers utilize their creatave thinking anllities, As

Cropley (1970) says, croative ‘teaf:hmgulrarm ny is in 1tseolf
satisfactory to the student's curiosstty ~-nd ingenuity. Studies
have also shown thwt creative teachinn vsllally rasults 1,

1nward creative growth, liking for school,involvement and
participation in creative activities (“nd th, 1966, William, 1267,
1970, Torrance,1977). Since the creative noeesds and ahilities
have been regorded unjversal for all children, creative teaching

-

is not the exclusive way of learning for any type of children,

Besides some speci fic instruction~l technicnes, there
are a variety of approaches, skills, sivelegies, malerinls,
relationships with punils etc. that might be used. Through
the natural learning and problem solvinc activities, lhere can
be abundunt opporiunitics for discovering and nur turing creative

potentialities. For exannl., askiay -iu onte Lo G1VE N5 mony
different 1deas as oossible fer o civen nroolen, asking them to
complete the stoxy in their own wars, I oalling thow to thinl of
unusual titles of a particulev story, making them guesns causos
and consequaences of a narticulsr situnticn, asking altern: tive
uses of a sarticulor object, t=2llin~ Lhom (n sonse cdeTeciences
in a particular object ani suggest diflferent and upusual ways to
improve 1%, encouraging them to as™ unusual c1es tions and so on,

Such open-- aL i e ‘s , . .
pen--ended exerciscs call into “lay originality, imagi-

nation, flexibility in thinking, abilily to guess and hypothesise

and curiosity etc,
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Lonunu ©oof viritors nave cal’ad atternticn to the

"

¢

healing value of creative aciivities, 1t (195 for
s

dr

1

example, maintains that there is lherapevtic valve in per.ii |
tre c¢hild to tell ils story “n his own wry. She savs, "i!

be a chauwney to carry away lhe smoke, an escode value For o
pent up steam™, jotiviiies like Jigma, dince, music, writina,
qulz programmes, dedates, scienne faiie, exhibitions ete, usu-1llv
o~geanized in schools, therefore,should ' 5o planned that ithese

n

provide scopt for the ex,ression of crealivity and innovations,

A teacher interestied in developing creative abilities
needs to know that creativity can be developed in the classroom
in "n atmosphere of psychological safety and freedom., There ave
certain blocke which hinder the development of creativity Iike

too much emphnsis on being tight, cenformity prossurns, too
much impatience and consciousness of tim~ wastine, everything

children do ehonld be useful, successful and perfect, rejection
ant- ridicule, inducina frar of failure, over protection, need

to conform to sex vzles, inconsistency, lack of tolerancs «Ff
dissent ete, The fear of being wrons may be students! qrorinst
deterrent to aitemnting oricinalitv and new ideas (De Mono,1969),
Teacher musl respect each child's unicrizness and the child

must feel froc Lo oxhakbit his uni-~ueness, Towsrds this end,

Torrance (1977) offers guidelines for teachers, some of which

are i

£

Be respectful of unususl cuestions.
RBe rospectful of imaginntive, unusual ideas,
= Show your pupils that their idens have value,

H
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- P

Evoke originality in thinking, make 1t clenr that
such thinkine is expecter onc v1ll be rewarded,
Qccassionally,have pupile do somcchine ~ithout

threat of evaluntion, o .
-  DProvide orportunitiecs fouo sel -initiated learning

& give credit for it, . .
- Provide materials which deve Lop 1magination
-~ Permit tine for thinkinr ° day dreamince,
Encourage children to racord Lherr Ldens,
. ASk nrovpsative question=,
- Encourage children to play with woxds,
Be cautiow about alwaye ediiinc children writinas,
- Accept the child's notlural tondencv Lo talke a

different. look on thinos,
=~ Prize ratner than nhuniah JI]ClJ}Vlt‘{Uali't\/,
Love them and ietl them know i1 ’

&

The implication which sccws cdear o Lhe foregoing is

that teaqcher whether he He a parent or nrofcssionsl 15 the most

~

effective and important resource fovards rromoting thoe cause of
creativity developm:nt in children. Taachou!s anproach mus t,
however, be more than a bag of tricks. DBv combinina oprorbuniti
and skiil development in the curricular anpronch and Jearning
strategies, teacher can enhanc~ childran's creativity even
with%he constreints of the presert wvabem of oive *ion. The
literature is replete with articles s owing that teacher's

1 : 1
attitudes, skills, behaviour, classcoom ¢climatbe and t2zeching-

- L - 1 ] .

Tl" A A R S IR R (

J v . "’nl-‘ l‘ \\.‘,y ‘J’U L’“" r“‘ ‘ | 1 (-“I "Jﬁ\JAl I‘l'-. AP whe Ry L‘L'\_‘
-

thinking { j Thi
) An children. This 18 posuibl: anly =f toacher undet-

stends wh 13 . I , \
what a creative child is lika, whet kiru of environment

stimu1?t?5 Or Stifles sy, -
tifles creativity, wma* goenersl and specific

strategies should - . '
°€ Used to nurtnry creativ v 1in childwen,

B a2 3 ! \
Yy and large, teachers in QUL cointTy AT no- sensitive to the

need for identitvi ,
SNLEYING and seveloping creativi-v in rhildren.

N



fhey are not <ufficienily » mro of ih> vature,  vorsss and

1

developm=nt ol crestravidy Auving 1o elin ane 1o tn'ng, how
to handle crenlive ilaven aarl chanceltze tielr creatlve
nolential amd "o on, 1his ooy to s Aon o the Jimdted
eXposSuUTe N ihrd e nayel e ~Mroarabioan nrogiamnes or
lesser opfrortunitics to  :-oiligipnle 1a fa: professional

cours % 6ot T b s s an® knowlecans from time to

ime, Increani o« rrmhatse nonds 4y Tracnd on upgrading
teacher's lncwloage te rinag Lhom ohes L o0 noy findings on
classrooll prar“ic & ‘o deviloy ¢creriowe 1idinkine in children.

The [irsi docnaent o Challenge of Educalion + o Dolicy Tewnspective

(1985) also oxpres. iis#soncern on this poind

"I s booen noliced tuat Lhe vast
majority of sludenls are not exposed
Lo chatlengoe which would develop
their potential for crrallvity and
inoovellion Heocause the whole system
of eitcnlion is cheraclorised My
classwork and examin-tions wilch
clnhasise rote leamning and repetitive
oxerclsns,  Undoublecly, this will
rectn e Lhe overhaul of pedagodic
e thodology s vl as the curricula
ond loexlnal materi~ls, Thase, however,
will not bo enivh,  Somelhing will
hove L o Un ch non The orlentation,
work ethic, knowloedge and skalls of
Lecache s wno 111 have 1o funelion
ey moLne (e~ Lively in oa learning
iathor chen a lcaching envirvonnent, in
vmich they will have fo strngele
continuously with new ideas us 'Ll as
new technologies® (p.11

——

Implicetions of creativity rescarch for te-cher

edication progrommes are of considernhle valuc, but
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still creativity as a key arca of lraining is y»1 to find

a place in the regular tyainsiv¢ nrovrim>s in cur country,

Out teacher education needs drastic chamyes in terms of curriculun,
approach and strategies, Merely inc?n i the lonic of creativity
in the curriculum will not b~ chouch,  Todav, our nractic: leaching
is almost traditional and sterpotvpe” and critrria of SU,.eTvision
are fixed and rigid, There 1s little ¢ lor puwil trachors to
use their ingenuily, eriginality :n'' 1maginalion., The main
emphasis remains on helping thom del:ver a fow hrescribed lessons
irresnective of the fact whether or not thev have acquired
requisite insight and skills in teachirq., ‘leachor trainees should
be encouraged to develon a faw lesson plons inductine creatlive
approaches in their aractice teeching,  Mvergen! apnroach emphasi-

zing originality, flexibility, indepondenc should e duly

i

acknowledgad both at the stage of prepar~tion and evaluation,

For 1ihis, teacher educators should Lhewselves follow such t2aching

Practices and skillc,  This i Mo mave as Aol der (1075) claims

"teachers gencrally perpelunle the same tetande of teaching as

they exnerience themselves’, Thiz vicious circle needs to he

broken seomewlioie, As one of Lho thius L. of the National Policy
of Education (196) is improving {he "ua’ity of teacher education,

it is hoped that {he National Council for Teachons Aducation (NCIE)

‘

Succeeds to evolve a sysiem of ecucition which nrep~res committed,
creative and 1"1’an'“‘S“-'iO1laH\lf compe Len b feachevg



Vin o et e Degd ot 0 cenemamas have been

In Tne

dereloped Lo el a T st e e Tl e Uiy and puninen

creative noteriinl v celion’ LY pov, P oaedsst atient

poe
3 i Lg
,

has been ot b LT ' voowuen s Lonal Paveholooy,

goupselli =g snd irances of TUUEMT in tht ddoreetllion. The

Depariment is of ferd e o foneday (reinio S0 Lhe dleaches edusn’oTs

1

OF p']&\m(\ﬂl;“r‘f Ve ' e P b ":‘ o "l t'l!l'j_ﬂnf; ciyprinds Jdid f‘f‘T‘i‘:‘hL

regione of Ehe ovni s in » phased wernnet adacy 1935 (Gulaty,

1995..82),  Thev atn expecied to extend Uhis trainine 1o ihe

leachers At the grassTaot level fthrourh nro-nservies and ine-seovics

teaining ocovgemnes,  lore than 206 tescchen coucators have bheen

wparled Lrndninog, 4 oysormatbic follovwine of these prorammes

“*

18 heina teken up sepnrrtely,
The Lhewme of such poogramme 15 'averensss’,  However,

smphasis 15 alen dloced on skills devaloyn ol fheovgh praclical

activities, Particimants ars tahen on fo (v 10 vislts to

different instiiutions/schools for ownsosnre Lo various crencive

activitice hich tearhers can ing ooomlal .n bhelt day to teoachinn

in preparing lesson plag Tor creative leaching dn differcnt

subject av. ns,

Since all the teacher educators of ~he countey canoot
Possihly underno th: training, instzoecfional materials in tie
form of a handbook are heing developed on ~ifferent aspects of

CTQatiVJ.JCy (‘-F‘VOlO‘{Jment in Childrcn suitable to the Indian
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. - et
conditions., Future attemnt in this diiection would be to orignt
the counsellors and auidanc~ 'oviees in s hools, herover troineg
counsellors are aveilable. Counscllor. arre inporvéont fUne b onatye
in the school svetem and therclfor>, v maerl-tion progr: ume
will help them understond crootivily i chiildvon and gulde

and maintain their creative potential. An ~Adid advant, ge

would be that tlhey would nn able 1o .t v Dhe knewledoe to school

teachers especdallv to the in-servieo foachers in their day to

day interaction and working ith thers,

Accounts of vorious ~f{onts {0 devalop creativity among
children in sone schools and instalutions in Tndi- nre available,
Bal Bhawan Society, India, Centre for Jvliurnl aesources and
Training, Delhi, Jnayen Pradbhothini, "une, klaava in Hos hangabad,
Setha School in S1lvipura, “afAgalore, DPriyvambila School, Spring-
dales and Sardar Patel Vidvalaya, Delht desorve wention, These
institutions/schools are activelv involved in nromotina creativity
among children and/or develoning proccammes for doevnloning
creativity though teacher trainwme,  "he noer iy, howover, for
close collaboration belween difroiont ine FitutLone ot achools

to complewent and Supplement each othors! cfforts,

To conclude, it may be strassed that the question of

JLOv iAd ot .
peoviding eucation for Geveloping creativity among children

Telates to Lhe L. . . P
temassessuent of our valuss and re--app railsal of

the

¢

goals of educati , :
ntion and onds of educational srocess. It is
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ustielly felt Lhot we must alfo change oul examination svystem

~

to the exivent that flexihility 7 ideas, uniqueness,originality,
fluency and diverge t thankine are civen due weicghtage. Bven
Fhe sehinnl bools and textusrl materials need 1o he so davaeloped
as Lo fac.latate ecxeative thinking in children, Indeed,
requirements are to wany and theie ar wvarious cultural,
stiuctural und 2dvecatinnal hazvrers to the development of

crea tivity among childran esneciallv in India, llevertheless,

i w2 really want the child of today to thinll and behave
crescively in 1ife situalions, therce can Lo 1nnumeranle oDPOT T
nities to nuriure creative potenitialibtics emong children to
considorahle extent by all those who in{luconce hic development,
Besides tecachers, 1t ic also cssential 1o mobilize narente and
comanity ond motivatr them to help children develop creative
thinking abilitics and skalls., ‘Hthout fhoir efforts, schools

will not havo the necessary support,

It is true that every component of ewucation and scho,ling
alffects the fosterinag of crealivity but leacher's awareness,
motivation, "skills and atbtitudes are of paramount importance.,
Under the child centred apnroach to cducntion as articulated
by the National Poligv of icncation (1986), a sionificant
reotientation to the very apnioach Lo educatlion is alicady
taking place, The entire gamut of procussas of teoching and
learning is bhuing re-oriented in ocder o develop an nteractive
process of l=arning to stimulate curiosity, imacination and

problem solving among children, The learnet will no.linger
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he a passive receiver of knowledgt. The teacier with a changed
role of a facilitatoxr of 1 learning nrocnes and organizer of
learning situation 1s requiTed to ade U new innovative abproaches
to teaching treditional discinlines, There are going to he
tremendous possibilities for tonchoer Lo ¢reate conditions in the
usual classroom; settings to facilitnic cro~tive poiential among
childven. Crestivity oriented appioach 1v ~t the very heart

of the chvlldw-centred approach to ~die tion arnt,in fact, implicit
in it. It can m:ov de us the kind of educaiion wiilch will
nurture creative potentialities amonc chilcrtn- wndeesd among

all children,
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TITLE_OF PAPER: CHILD CENTRED EDUCATION: IS IT FEASIBLE

T.N.Dhar*
Intent of the National Pplicy

/4

. Policy <
The National/on Education, 1986 (Ministry of Hyman

R;source Development 1986, New Delhi) intends to provide
child=-centred primary education., It is one of those
gstatements which it is very difficult to take seriously.

For one thing, the Policy does not show how this intention

is proposed to be attained, For another, it is not the first
time that a statement of this kind or with similar intent has
been made, In education, policy statement of this type

have been made, There has never heen an indication of what
they involve in terms of resour+#& investment and training

of manpower, Without such an indication the proposal to
provide child-centred education can, at best be regarded as
wishful thinking, a pious nope which like so many other
hopes, will remain un-fulfilled. The policy on child-centred
education suffers from an added disadvantage of not being

possible of implementation,

2, The Dictionary of Education (Derek Rowntree:; Harper
and Row, London 1981) characterises child-centred education
a "rather woolly slogan”, "its main point being made by the

teacher who claims, 'I teach children, not subijects'",

* Dr.T.N.Dhar is an eminent educationist and scholar of
repute, He had been Joint Director in the NCERT and Joint

Education Adviser in the Ministry of Egucation, Govt. of India

He also worked in the Planning Commission in the Education
Sector, &t present he is Chief Technical Adviser (UNESCO)
in Syi Lanka.
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Child-Centred Bducation represents basically an approach
which ";‘melies gare of the 'whole' ¢hild - his personality,
neJedB, learning styles and‘ not just for his or her academic
prowess" (pr,38)+ Educational phychologists have, for years,
based the argument for child-centred programmes on the
uniqueness of the individual. Although God created man

(and woman) in His image, the images that He created are
innumerable and rarely duplicated. Each individual is unique
in more senses than one - the gene structure, the personality

[l

make-up, the potential for growth, the pattemrm of responses

to situations and so on,

3. That all education must be client centred -~ taking
into qonsideration specific individual needs in specific
settings - has long been recognised. Without being focussed
on individual needs and interests, education would be sterile,

irrelevant and incapable of generating motivation essential

for learning. Bereft of its context, education would be

unproductive and, whatever is learnt, incapable of being

purposefully utilised. The advocady in the National Policy

of focussing education on child needs and concerns during

the first cycle of education seems, in this context, to

be only a cliche, which has so often been repeated, with
so little action,
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4. What does child-centred education involve according
to the National Policy? The entire paragraph, where child-
centred education has been defined indicates a lack of
knowledge of how a child grows. Nor does it show an
understanding of the purpose and process of education., The

paragraph reads:

"A warm welcoming and encouraging approach in
which all concerned share a solicitude for the
needs of the child, i1s the best motivation for
the child to attend school and learn. A child=
centred and activity-based process of learning
should he adopted at the primery stage. First
generation learners should he allowed to set
their own pace and be given supplementary remedial
instruction. As the c¢hild grows the component of
cognitive learming will be increased and skills
organised through practice., The policy of ncn-
detention at the primary stage will be retained,
making evaluation as disaggregated as feasible,
Corporal punishment will firmly excluded from the
educational system and school timings, as well as,
Yacations adjusted to the convenience of children."
P,11),

5. What are, according to this formulation, the comnonents
of chlld~centred education? They scem to consist of:

- a wamm welcoming and encouraging approach

- a solicitude for the needs of the child

-~ activity based process of learning

~ first generation learners to set their own pace

and provided with supplementary remedial instruction
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increase in the cognitive component of learning

as the child grows

non~-detention at the primary stage
- disaggregation of evaluation to the extent feasible
- abolition of corporal punishment

- adjustment of school timings and vacations to the

convenience of children

Fallacy of the Approach

6. The approach displays loose thinking. It is not,
for instance, the solicitude which 1ig important, but a
specific programme which caters to the developmental needs
of the chi%d ~ physical and emotional. While practical
activity s essential it is necessary to recognise that, to

be meaningful from the learner's peint of view - which

facllitates learning ana nelps to deal with other situations -

1t must be based on ang preceded by a cognitive framework.

An understanding of the brocess and nature of the activity
and the various relationships is important to make the

leamt skills part of ang individual's repertoire of

neaningful eXperiences, Remedial instruction im not the

only thing that first generation learners require, Their

self-concept and spiration and motivation levels are

seriously eroded by their social and economic situation.
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These are more important for learning than mere remedial
instruction, which as experience shows is likely to be only
cognitive in character. In the case of disadvantaged far more
work needs to be done to cenerate in them the desire to
achieve and a faith in their ability to achieve, Enabling
these children to perform at the level that they are
potentially capable of, should he the objective rather than
allowing them to "set their own pace", The latter will only
maintain thelr disadvantaged status, Compensatory education

programmes, as U.S. experience has shown, is not good enough,

R T¢ does not require wisdom to realisae that skill-
learning requircs practice, It is, however, not clearly
recognised that skill-learning must have a conceptual base

to be effective and trans¥orable, Disaggregation of evaluation
is a term which one doss 1ot come across in educational
literature., Again, it ls not the convenience of children
which requircus adjustment of school timings and of vacations,
but more the needs of the family for child labour during
harvesting and sowing seasons. Given, however, the coanditions
prevailing in our primary schools, children would, no doubt,
welcome school timings and vacations adjvsted in such a way

as not to make it compulsory for them to attend schoolss
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8. Oge would have ascumed that concern for child~-
centredness would go beyond mere warm welcoming and encouraging
approach and a solicitude for a child's needs, They are no
doubt important, although hard to come by in the existing
educational setting. What is needed 1s a specific well-
articulated plan of action which takes into consideration

the needs of children at specific stages of their development
and willingness to implement it, The Programme of Action
(Ministry of Hyman Resc;urce Development, New Delhi) merely
statess "The child-centred approach, commended in NPE,
attempts to build the academic programme und school activities
around the ¢hild” (P.9). The Programme fails to identify the
needs of the child and indicate a specific educational
programme that will be implemented in relation to them.

The "drive for a substantial improvement of schools and
provision for support services" and organization of non-formal
education for children who cannot be in school as they have
to "supplement family income or otherwise assist the family"

are regarded in the Pplicy, as important components of

the child-centred approach,

9, What does a child need for his education even when

the latter is narrowly defined? Broadly speaking, one

could think of the followings
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- adequate nutrition and health care, which prevents

susceptibility to disease and morbidity, myopia, hearing
and speech disabilities, decaying teeth, listlessness
and lack of attention,

- an environment which stimulates cognitive growth and
facilitytes concept formation and acquisition of
language skills

- a climate for healthy emotional development capable
of creating confidence in self, appropriate aspiration
level and motivation to achieve

- skills which promote self-learning

10, Tt is true that these are not the sole concern

of education. Social, economic and political policy and
programme interventions are necessary to redress the balance
in favour of the child - particularly the one who comes

from the disadvantaged segment of society., It is necessary,
however, to understand constraints and honestly acknow}edge
that certain things cannot be dqne inspite of good intentions.
The catering to children's needs goes beyond "the reform

of curriculum" and provision4;f co=-curricular activities
which the Programme of Action feels will make "éducation

a joyful, inventive and satisfying learning activity rather
than a system of rote and cheerless, authoritatian

instruction". (.13). It is surprising that, without even
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understanding what chilé-centred education really connoteg
_ and what 1its implications are, the 'Progrgnwgne of Action
should = state: "By making elementary education child
centred, we would be intreducing a long-awailted reform

in the education system".x The statement tends to create
the impression of an important and brelath-,»taking discovery
having been made by educational decision makers in the

twentieth century!

11, Non-formal education can never be a solution to the
education of children of the poor., It cannot vbe regarded
as an alternative to child-centred education, nor even a
formm of it, At best, it is an escapist strategy and a
compromise with the situation that exists and the conditions

which obtain for the poor and the disinherited and which

society is unable and uuwilling to redress., Non-formal

education does not meet the developmental needs of children.
It does not even meet adequately their educational needs,

It is being suggested for a segment of the population which

needs institutional caring the most, Despite the desire

to equate the outcomes oE learning by prescribing, for
instance, minimum levels of learning, non-formal education
will not reduce the disadvantages - educational and other -
from which the disinherited of the earth suffer, The

prescription should not be either or none, The disadvantaged
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need grcater care and consideration, Their social and
economic disadvantages should not be used against them -
much less against the child, who does not exercise an
option of beina born in a disadvantaged family, Since
they are poor and their children have to "work! - the
value of which does not enter into calculations of Gross
Domestic Product - they should not be exposed to education
which does not allow them to compete on equal terms.,

A more logical would be to make non-formal cducation
compulsory for children of the affluent and release
resources for instiltutional education of the poor! They

have access to other sources of learning, more potent
!

than the primary school,

Pre~requisites

12, Becauar of being unlque, the uniqueness of the child

bag to be studied., Individuals differ and differ considerably.
The National Pollicy on Education and the Programme of Action

do not show any awareness or understanding of individual
differences and how they will be proviced for through
educational programming, The laying down of a minimum

level of learning or the prescribing of a core curric‘ulum
(which is being interpreted differently depending on‘ one's

convenience) do not take care of individual needs of
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individual children. The "minimum" is likely to be
equivalent to "the least", for some, while for others levelg
of the minimum would be pretty high. These levels will
v‘ary, nct because they have been consciously and deliberately
fixed, but becauce some have been born into a sitvation

ovver which they have no control. Acceptance, even without
protest of. what exists and a compromise with injustice of

the situation, is not what one expects from a DProgramme

of Action.

13, A worthwhile and relevant educational programme needs

to be designed in relation to the developmental needs of an

’

Indian child (if there is one) and the socialization processes

that prevail, These determine, to a large extent, the
competencies expected of an individual in a community setting.

The Natjonal Council of Educational Research and Training

has,  no doubt, undertaken gtudies of thn cognitive

development of Indian children., Whethor the Findings have

influenced curriculum planning and desion of learning

strategies, is doubtful, Generally, the models adopted

for curriculum development are those of the English speaking

] a I
world outside India. These models remain in fashion for a

certain curation and then die out and are suhstitutad by

othcﬂar models, For many years Bloom and Bruner reigmed

supreme; of pedagogists. In any case, none is adopted for

any serious exercise at reformulation of curriculum,
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14, Is it foolhardy to assume that the Indian c¢hild is,

in many ways, Jdifferent from his or her counterpart elsewhere?
Cénsidering the different and distinct socialising processes
in the Indian setting, one would expect developmental

patterns to be different and consequently developmental nzeds
of the Indian children distinct., Of course, there is a

basic universality in individual needs, All children need
food to survive and love to grow emoticnally. The recognition
and expression of needs differ. And, education should he
concerned with the processes of expression and recognition.
Adolescence, for insgance, in an Indian setting, particularly
in rural communities,‘is not the kind of traumatic experience
about which one reads in American books on developmental
psychology. An Indian girl at 13-14 does not suffer
emotional breakdowns, if she is not dated. The Indian

girl of 11-12 years assumes roles which require considerable
maturity, understanding and norms of behaviour associated

in western societies with adults. Are these and similar
considerations important for designing a programme of

child-centred education?

15, The other arca of study would be what children bring
to school viz. the entry behaviour of school entrants. In

spite of their lnformal Settlnd, the Family and the neighbour-

hood "educate® children in formal operations so characterlstlc
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;f a school., The first grade child "knows" counting

even before he/she enters the precincts of a school. He

is aware of the difference in the quality of relationships,
An uncle in the community is different from father'g
brother., The child's interactions arc based on an '"under-
standinéF of the subtle differences that exist, 2aAn Indian
child, in a poor household, also has skills which are for
theé family economically significant. Children have certain
cognitive competencies. They "know" words although they
might not know the symbols that represent them, They can
count, welgh and measure, although in a medium Aifferent
from what school uses, To maximise the use of scarce
resources educational activity should begin from.what is

already known.

16, A study of the behaviour of children when thev enter

school could provide data on the "inadequacy" of the child's

competencies which ensure school success. All children
are not "ready" for schooling. TFor most, entry into a

primary school is a transition from the informal atmosphere

of the home to a formal regimen of the school, For quite

8 few this transition can be 3 traumatic experience, given

the condition of primary schools and the attitude of teachers,

v

Adjustments have to be made - for instance to the routine

which govems school operations - and to the somewhat
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nerratic and unprecictakle"” hehaviour of the teacher. In
designing an educationil programme, teachers and other
educational workers seem to adhere strictly to the worn out
maxim of from the unknown to the known, Iverything about
the child is unknown and he/she has to lnow what he alrcady
knows! It is the clean slate approach which teacher
training institutions try so hard to disparags at least

in theory!

17. Schooling in some ways reprefents a formalised process
of socialisation., In many respects, 1t iz a structured interac
tional process. What is leamt informally is organised
coherently, reinforced and suprlemented by what schools
assume will be regquired by the child in his future roles,
Take for instance,communication through language. The

child already has an extensive vocabulary and has informally
learnt the structures needed for meadingful commun ication,
In most cases,where the facility for pre-school education
is either not available or not utilised, the child may

not have the skill to represent in symbols what he already
can speak or what he has already seen in posters on the

walle or sign boards in streets, The school_adds to his
skills of communication by teaching him how various

sounds and their combinations can be represented in symbols

and read and written. While he might not know weights and
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measures, he knows the difference between one fistful ang
one potful of rice., OSchooling promoctes generalised
competencies necessary for understanding the similarities
and dissimilarities of settings and ability to apply
knowledge to a set of new situationsl. ‘The limitations
placed by concrete operations are thus transcended and the

transfer of learning takes place.

18. Schools also help a child - or should help - develop

k]

an identity and relate his/her personal identitv to a wider
set of identities - family, neighbourhood, village, state,
country, Personal identity has a time dimension. 2Ap
individual’s present identity, as that of the group, has
evolved and is rooted in the past, In a substantial wav,
one is what one is due to the culture that he or she has
inherited, While an individual has an identity which is
distinct and unique, he is also part of the identity of

the group to which he belongs. In a plurslistic situation

like ours, it is essential that an individual understands

his place and also the variety of roles which he/she

will be called uwpon to play in different situations, Group

identities exist ang cannot be brushed aside. Their

significance needs to be accepted and not regarded as helng

irrational, 1Ip the present day social and political context,

group identities are no doubt exploited, often to subserve

vested interests, The reasons include:
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- the competitior. For limited henefits that economic
development has made available

- the exploitation for political purposes of group
and sectional loyalties

- the sense of power that an individual experiences

by being part of a grecup

The significance of caste and clan alignments for political
purposes (for example elections) is indicative of the
sectional identities that are forged for certain purposes,
They are there and will continue to be there, While

on public platforms they may be disparaged in political

machinations they are promoted and taken advantage of.

19, While sectarian or sectional identities cannot be
disregarded, education m-st endeavour to promote Indianness
among children. It would involve a subordination of personal
and group interests to national interests, a tolerance of
other points of view, an ynderstanding and appreciation

of what different communities have contributed te the culture
of the country, a sense of responsibility and accountability
for personal action etc, A con§cious effort has to be

made to widen the scope of relationships, which should

transcend narrow and clanish loyalties,
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Constraints

20. Ta be really child~centred, education should be
tailored to individual differences. Heridity provides

the basic potential, The condition in which a child lives
and grows 1nfluences responses that he/she will make

to various situations. Except for basic physical responses,
such. as with-drawing hand when touching fire, the response
patterns of individuals are characterised by a very wide
variety. Responses vary because stimuli snd more importantly,
their perceptions vary., The experience a] ready gone through
determines how one will react in' future. And, children go

through different and diverse exXperiences,

21, Can education really cater to the needs of individual
children, The needs being so variegated, formal structures
would find it difficult to cater to each and every need to
every child, The cafeteria approach to educational proorammes

which may be possible when resources available are in plenty,

cannot be adopted on a universal basis., Fyen the cateteria

might not be able to provide a menu which caters to every

taste, It is not only a question of material resources.

The main difficulty will arise from the non-availability
Oof manpower which is competent and versatile enough to be

able to respond to ang take care of a diversity of children's

needs. The existing classroom situation aﬁd the pattern of
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education of teachers allows educational effort to be
directed by the concept of the avcrage child., Classroom
and school organisation finds it difficult to be flexible
so as to meet adequately even the needs of a handful of
children requiring special attention - the oifted or the
slow learners, for instance, For rzasons of an alternative
model, which not only is not available, but might also

be difficult to support, the prescnt organisational structures
will prevail. The dilemma between a formal structure which
allows an ordered sequencing of events and experiences and
one which allows the provision for individual differences

will remain only a topic of discussion.

22, The emphasis on future orientation of schooling

is probably a major bottleneck which prevents designing

of activities for meetiny the present ncads of children.
Instead of allowing them to enjoy their childhood, we
prepare them for future roles, almost wanting them to grow
into mature adults overnight. If children can be a
"nuisance" for parents, they can be much more so for a
teacher who, although a surrogate parent lacks the parental
patience, love and concern for the child. For many children
in poor households and slums, there is no childbeod. The
society, for instance, is no longer shocked at the hunch

backs of the carpet-weaving children,
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23, The two condition: necessarv and essential for
promoting child-centred education seem-" to be the autonomy
and the competence of the teacher, In a situation where the
tasks of the primary school teacher are prescribed and defineqd
- for example, the syllabus, number of periods per week

and g0 on - child~centred education is an idea to be talked
about in educational reports but not seriously practised,
The teacher in the Indian setting has hardlv any 8ay in
syllabus making. He is not trusted. He is not considered
responsible. He has +to be told what to do and often how to
behave. He has no wherewithal to transact curriculum in
any meaningful manner. That he/she continues to plod

along and show some commitment and zeal is gquite puzzling,

24, Poverty and unemployment are two important factors which

compel people to seek ar continue in teaching professien in
spite of low remuneration, difficult working conditions
and low social prestige of a teacher's calling. It is

not the highly motivateqd and the most interested in child

development who opt for teaching, To expect such teachers

to be innovative ang creative, which child-centred education

requires, is asking for the moon., Teacher education D rogramue

do nothing to ignite the spark that might be latent in some

who "want" to pe teachers. apd the reward structures

available in society compel the talent to seek pastures which

are definitely greener,
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75, Public examinationr, which have such a significant

and deadning influence on student life and the functioning

of a school, are the other major Dbottlenecks which negate
any effort to change school programmes and make them more
flexible to suit children's needs, The performance at
examinations determines, largely, not only what kind of a
student you are but also what kind of a person you are to
become. Non-detemtion at the elementary stage of edueation
stage of education will not help., The upward mobile keep
their sights directed to a concrete and snecific goal.,
Children drop out not only because they want to but more so
because the dice is loaded against them, and in spite of the
advocacy of non-detention, which nrobably is practised only
in inefficient and ineffective publicly-maintained institutions
children continue to be detaincd on the basis of their
performance in ‘mini-public examinations' conducted as
rehearsals for the grand performance. Bs long as the
effectiveness of schools and of teachers 1s determined and
rewarded hy pass percentages and proportion of distinctions,
non~-detention as a policy, like so many other policies,

will remain only a pious hope.
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26, Tarlier, we had asked a question: what are the bases
for syllabus making? The requirements of the third level
of education seem to exert an inexorable influence on what
will be taught at the second level and of the latter on
the instructional programme of the first level. At best

it is a process of miniaturization. For instance, Indilan
history is studied all through with the outline getting filled
wit}: detaile at successive stages. TForeign models determine
the content and structure of syllabus. Modern Mathematics
and modern Science were, for instance, introduced in Indian
schools not because they were good -~ which they might have
been =~ but because the bandwagon of a panicky Unilted States
had to be followed., Now modern Mathematics, having been
found not really necessary for super sputniks in space,

our educationists have picked up the battle cry of "return to

the basics"., The current proposals for educational reforms

are again being advocated in pursuance of the American
Report: "A Nation at Risk",

27. The stranglehold of examinations and the parchments

that students get have been reinforced by the criteria used

in society for the rewards that it offers - monetary as

well as social. Certificates certify a person's economic

and social position. Education system consequently promotes

behaviours which are suitable for remunerative jobs and a

bargaining position in the marriage market, Apny one who
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deviates has to bear the cross and pav an enormous cost

for his deviance. A svstem of this kind would find it
difficult to produce people who: are creative and innovative,
Society, by rewarding those who hehave: like 'UJoneses!',

reinforces the tendency to conform,

28, The system with the prescribed requirements would

not allow, for instance, a Tansen tn be recruited for
teaching music in a college, Even Shanti Njiketan, which

did not conform to the usual procedures for faculty
recrultment and instructional programming could not escape
the ever snreading tentacles of the University Grants
Commission., The system, as it had evolved, relies heavily
on paper qualifications rather than on talent and accomplish-
ment, In a system of this kind the innate potential and
inclinations get side-tracked and, unless an individual is
ready and willing to pay the price for being extraordinarily
deviant, he/she joins the rat race. Schools abet it. 1In
these condiéion; why should one talk of child-centred

education when all the compulsions are in the direction

of providing a programme which is uniform and deadening.

29. The drive for uniformity is often  conditioned by
the perception that individual and group identities are
somehow disruptive of national unity. . and national identity.

In spite of decades of expericnce, we still fondly hone

T e
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that a uniform curriculum with its core elements, will

help in wiping out group identities and sectional lovalties,
In fact, the experience shows that education sharpens these
identities, making individuals conscious of their distinctnes
Since complete sub-merging of identities is neither possible
nor feasible, education, as a process of socialisation and
conversation of culture, should show awareness of thewme
identities, While recognising their significance, schools
should attempt to promote among the children an Indian iden-
tity which is not in conflict with individual or group
identity. In a culture which does not insist upon a single
path/ Otruth it is not desirable to suppress individual
ways of thinking and behaving, Divergence and difference
shiould be accepted as the basis of Indianness, Np educationa
policy planner has the moral right to preach patriotism

and national unity to people who, time and time again have
demonstrated a commitment to national Integrity and national

independence, After all it was the eommon man who fought

and suffered for freedom. Most of the planners and their

children were at that time too busy to carve out proflfable

careers for themselves,
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What Can_be done?

30. Given the above context, is it rational to talk

of child-centred education? Is it feasible? The broad
conclusion that one arrives at is that, in a real sense

the child-centred education is not possible of being provided
One tends to doubt the intentions of the government to
seriously promote and provide for child-centred education,
Iike s0o many of 1ts statements, such as those on poverty
removal, child-centred education would seem to be merely

a "slogan", The National Policy on Education and the
Programme of Action do not show that ther govemment had, at
any time, seriously considered the implications of providing
child-centred education., It seems merely a cliche which
teacher educators have often advocated to new entrants to

teachers' colleges and which they know cannot be implemented,

31, The best course of action, assuming that the govern~
ment is serious, would be to design a developmental strategy
in relation to child-centred education. It needs to be
accented with honesty that educational development in?India
will never have the needed resources money, material and
manpower - to implement a programme of child-centred education
on a nationwide scale. It cannot do sc even in one fourth

of the primary schools. Can the government, therefore, as

a measure of good faith make a serious attempt to design and
implement a pilot programme on a reasonably large scale,

using the institutiomal resources that it already has?
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33, One covld, for irstance, think of a "child-centregn
educational experiment in respect of selected tribal areas,

It should be possible to ildentify areas:

- which are culturally more or less homogeneous

- or relatively small to Le manageable

- have yet not developed the competitive orientation
for certain types of education and jobs

- in respect of which substantial literature on

needs, aspirations and handlicaps of the people

exist

33. As a first step it would be worthwhile to document

the evidence on:

how children grow in these tribal settings

socialisation practices that prevail

the education 1 potential of tribal 1ife

the aspiration level of families

suitability of tribal dialect for education

34, On the basis of this information, a programme of

education suited to the needs of children and communities,

could be designed, The programme would include:

- the formulaticn: of a curriculum encompassing

the total programme of the school

- fommulation of g syllabus for various activities

preparation of print and non

~print materials
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- selection and preparation of teachers

- evaluation of procoeses and outcomes
These could bhe introducnd in selected areas,

35. Eyen 1f such a plan of action weye formulated

and implemented, it would be difficult to say with
certainty that the needs of every child in the area

have been met in terms of the strict interpretation of the
term, Teachers, how-so-ever they may be educated and
trained, would find it difficult to deal with a situation
which 1s not precisely defined and where only the broad
contours of the tasks to he performed have been laid down.
Child~centred educatlon is almost anarchic in respect®
content and format, They have to be continuously changing.
If at all, only the teacher would have an outline which
provides some order, coherence and sequencing to tasks.
He/she will have all the freedom to plan and a challenge
to face, These might be too inconvenient to be seriously

considered and planned for.
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TITLE OF PAPER: IIEED [ D NATURF OF EMOTIOMAL EDUCATICT
FOR Ch1IDRENs A RATIOMNAL-IMIOTIVE AL LRI 7.

C.C.Pande®

Bducational Or fectives Revioiced

P

Cormition fund roanaing), affect (Feeling) and

conalion ’reuathg) are traditing-11ly regerded as the three
aspeats of humen behavaour anad = Legn studiled in

Psychology as such., Educatinn o Indle (a9nd Eor that
matte v the world over), which « raws e wily from Ehe
knowledge of psychology 1a formulakbing 1ts models and
techniquee, has so far focussed primarily on the developument
of cognitive and constive skills in students. Teaching
of atfective or emotional skills has not received the
attention it deserves. This vaper is intended to highlighr
the 1lmportance of emotional education and to sugnest 1l e

it
possibility of incorporating/in the general philosophy and

practice of education,

Analyse the teaching currently imparted to studints
rioht from the nursery school onwards. You will find Ehat
it is mainly directed towards teaching =3daptive ans
socially desirable behaviour (conative) and to develop

various intellectual comp=tencies (cognitive), Oynr the

e v —

* Dr.C.G.Pande is Professor & Head, Departwent of Psychnlogy
Nagpur University, He 1s Psychologist of eminence.
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years, newer and newer models and techniques have been
developed by eduéé%ional psychologists to make this
training for cognitive and n:natuve competencies more ang
more effective and of greater practical value. The
exercise has paid dividends and therp is little to bhe

¥
regretted about our performancrs in that respect,

Egucationists have, however, failed to realise
that emotional life of human heing is also an aspect of
human behaviour in which competencies matter, Probably,
they have been under the presumption that emotional
development takes place in the naltural course as the indivi-
dual grows in age, There is nothing that educationisgts or

@ @ &
teachers need to and can do in this respect, The child~-

rearing philosophies ang practices followed by parents
are considered enough +o achieve noimal emotional develop=
ment of children and there Ls Lit e Or no necd of systemati-

zed education of children for this furpose.  Presumption

may also be rhat therg always _ ¢ crrrective experiences in

tne's life which may set right irrsgularities in

emotional development, i[ they occur, 3 critical review

of these prasiuptions and nec=ssary mxification in

them is calieq for.
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Need and importance nf emotionsl :ducatlion

i 2 A e

(R

One ofken comnes acrrss cai=s of ipdividuals whoe orc
conativ~ly and moremditdivel; cell~oqripnped but experience
Y =L

L

difficul tiers, es<sentially oi2tiornal in mature, in trans.) * 1

6]

them into actusdity. This r=nrrgerts {he cases 1n whions

actaol Lrorformance oor - cvidaal ralic short of the

performance =¥pectad on the 2 0 Hf ~ur Tnowledge »f

indiviw:ac's ca Actties, Tewer o o0 peciomance Jue to
T use

teot anx¥iebtyv, Joability to sio Lc=e /0 o strong fear of

Fallure, a caonslzsteat zelf-A-[v 1 e e havidour due ©wo

inteust deurosgion, ancer ar cuilt are 71 examples which
o to cruvince anybady Lhal « Do tase @ adap bive
functioning doss not necesnarlily tollnw individual's

sound cognitrive and conative equipment,  The caunscs of

individual's lower Ethan expecled perfoinauce are essentially

emoltional, a fact which has been neglected by those «wicste D

with individusl's upbringing 2t home and schonl. When

crores of rupeez are spent on training in cognitive snd

conakbtive skills but actunal performance remains helow the

K

expected level, the investment is considerariy wasted.
Such a waste, if carefully calculated, is éollosal anda

can b2 saved by minimising factors cesponsible for failure
in using the cognitive and conative skills fully, Part
of the waste which is due to poor affective or emotimmal

skills, can be saved by making emotional edvacation ' a

vart of our schocl curriculum,
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Dt is, therefdre,* imperative # 4t educationists
turn their attention to healthy ~motional development as an
equally important’goql of educstion and use their theorieg
and techniques for this purpose., For schooling, essentially
is @ long range concerted effort not only to teach
curricular courses but also to help the child grow up
in- many ways and assume adult resnonsibilities which will
presumably be creative, productive and enjoyable., It

should  aim at developing a reasonably independen t-

thinking, self-actualizing and minimally disturbed person,

What can Psychotherapy offer?

-

Psychotherapy  during the last two decades, has
developed both,ig its techniques and Woverage of target
population, an§equ%n2}y, psychotherapy which wag

4 ® '»

traditionally restricted to well-defined clinical groups is

now extended also ° +to normal persons who are susceptible

to emotional disturbances leadin~ to self-defeating and

maladaptive behaviour, Philosophies underlying various

Therapies and thaeir technigques are being so developed

Fhat they can be adapted +o &nd ‘incorporated in the

geteral scheme of educafxmzk@gﬁnning‘early in life,



ae

176

ou

Rational Emotive Educati-n:

Should educationists in India think serviously of
the neced for imparting emotional education, Rational
Emctive Theraphy (ROT) deve loper” by Albert D1llis (1962,
1969, 1970) hnlds promise, In th: hecory of RET,
emot.ion:l dirt rhanc~s and handluaps or neurotic and
psychotic symrtoms suffered by & per-on are referred to
as point. ¢ (cmotional conse uea c!. these emotional
consequences are nok primarils caises by various Activating
Events (point A) which occur in humsn life, They may cause
annoyance, frusllations, rejections which, in turn,
contribute to his emotional congeguences abk point C like
anxiety, anger, depression, hostility etc. The dasturhances
at Point C are really caused by various Deliefs (at point B)
held by the individual and the self-talk based on them
which he has with himself, The following illustration may

explain the A-B-C mechanism of emotional disturbance.

When a person fails at an examination or is rejected
by others he may tell himself "how terrible that I failed?,
"I must succeed in everything I undertake", "I am absolutely
a worthless person for failing or not being rejected.,"

The person talking to bimgself in this way will undoubtedly
feel anxious, depressed and worthless. The beli=fs he

holds (reflected in his self-talk) are irrational, unrealistic
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MECHANTSM OF UPSETTING. VS~ MOTIVATING EMOTTONG i) ﬁ

Belief and Self-Talk Bi
IrratJ'Jonal

o s s had v o

e P e— e

1, T must not have failed in this task,

wner:

|

2. Now, hoss will have a poor opinion of me,

3o I thnk, | am not mzant for such
challenging tasks,

4, T just can't stand this failvre,
5, It proves, I am worthless,

6. Colleagues and others will criticize
and laugh at nme,

Ty Bettor, I should have avoided
the task,

8. I will never succeed in such tasks.

C | Consequence

SeYere Depression leading
to unhappiness & self-defeating
behavicur
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2,007 1, not necessardl
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3.0 evidnce to prove
tashs, Lt 13 senseled
failues,
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4.7 am wc omfortablg but':
stood 1t, 'Where 1 it’
uncomforted? 5

5,0ne failure does noﬁngn
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6,What others say ad
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and meaninglrss as they sve vnfomdc” and vet vehementlv
adhered to by him. Tnstesd, if b tells himself "ir 4o

~ '
better £ sucecod Pat LU 1L 0t Fhe and of the vorle

o
hav~ failed once,'" 'F iTurs v ajkterall a buman phe oy owas: -

"One Failure Anes nol mals e 4ot s v worthlesa®,  fp; 410 o

actual Vv e V1o qpey sibeene 1 o wrming or talling shoxt",
with this kind of self-t ol Dbich is mor: r-tionsl -
reallstic, has feeldnes Wil Toe spproprialels megsf e 0 T
digappointment, regret, mil’ fmsty otdion oLl of viobop pi ]

contrilmte toyards molivatine himeoclt U Jdo hetie o oo